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Abstract
The rapid expansion of digital interaction among university students has created new Article History
challenges for sustaining religious moderation values in online environments. This study Received: 05-05-2024
examines the process of internalizing religious moderation values among students of the Revised: 28-06-2024
Institut Agama Islam Bakti Negara (IAIBN) Tegal and its implications for the Accepted: 02-12-2024
manifestation of their social morality in cyberspace. Amid the government’s extensive
efforts to strengthen religious moderation—particularly within Islamic Higher Education Keywords:
Institutions (PTKI)—the digital sphere has become a dominant arena of social interaction Artificial Intelligence;
that presents unique psychological challenges. Employing a qualitative case-study Eco-Literacy;
approach, this research collected data through in-depth interviews, digital participatory Integrating Digital Literacy;
observation (digital ethnography), and document analysis. The data were analyzed Islamic Education;
thematically by integrating the theoretical frameworks of value internalization and John Religious Moderation.
Suler’s Online Disinhibition Effect. The findings reveal that the internalization of
religious moderation values at IAIBN Tegal—implemented through initiatives such as
the Rumah Moderasi and curriculum integration—has been largely successful at the
cognitive level. However, the manifestation of these values in students’ social morality
within cyberspace remains complex and ambivalent. Online disinhibition factors—such
as dissociative anonymity, invisibility, and dissociative imagination—significantly shape
students’ behavior, often creating discrepancies between the values they espouse and the
actions they display online. These dynamics may lead to benign disinhibition (positive
openness) that aligns with moderation values, or to toxic disinhibition (aggressiveness
and intolerance) that contradicts them. This study concludes that value internalization is
contextual rather than absolute; the situational forces of cyberspace can temporarily
override internalized values. The findings underscore the urgency for developing a
“Digital Moderation Literacy” curriculum within PTKI—one that goes beyond
theological knowledge transfer and equips students with metacognitive skills to
consciously recognize and manage the effects of online disinhibition.
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INTRODUCTION

The context of this study lies at the intersection of two transformative phenomena that
increasingly shape Indonesia’s contemporary socio-religious landscape. The first is the widespread
penetration of digital technology, particularly among younger generations, which has fundamentally
reshaped how individuals interact, communicate, and construct their social identities (Tika Dewi
Amelia & Rania Balqis, 2023). University students, as the most digitally immersed demographic
group, now regard cyberspace as a primary arena for self-expression, public discourse, and social
engagement. The second phenomenon concerns the strengthening of religious moderation discourse
and policy as a national strategic agenda. Within Indonesia’s highly multicultural society, religious
moderation is viewed as a crucial framework for maintaining interfaith harmony, sustaining social
cohesion, and countering the spread of radical and extremist ideologies (Mala & Hunaida, 2023).

Within this policy landscape, higher education institutions—particularly Islamic Higher
Education Institutions (PTKI)—are positioned as key agents in disseminating and internalizing the
values of religious moderation (Afwadzi & Miski, 2021). Institutions such as the Institut Agama
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Islam Bakti Negara (IAIBN) Tegal serve as social laboratories where moderate, tolerant, and
balanced Islamic values are systematically embedded through curriculum design, student activities,
and dedicated programs such as the “Rumah Moderasi.” These initiatives aim to cultivate graduates
who are not only academically competent but also embody Islam as rahmatan lil ‘alamin (a mercy
to all creation) (Muhsin et al., 2024).

Despite these efforts, a fundamental challenge remains largely unaddressed. While
moderation values are taught and reinforced within structured academic environments, the real test
of internalization occurs in cyberspace—a setting that is inherently fluid, unregulated, and governed
by distinct psychological dynamics. The conceptual and practical gap between classroom-based
pedagogy and online interaction represents a critical concern. The success of religious moderation
programs cannot be assessed solely through students’ cognitive understanding on campus; rather, it
must be evaluated based on the extent to which these values persist, manifest, and guide behavior
within digital environments that often foster psychological disinhibition—conditions in which
individuals feel freer to act outside social norms (Niklova & Hanesova, 2024). This study aims to
bridge this gap by analyzing how the internalized values of religious moderation among IAIBN
Tegal students shape their social morality when confronted with the complex realities of
cyberspace.

The conceptual foundation of religious moderation (wasathiyyah Islam) in Indonesia is
grounded in Islamic teachings and local wisdom (Sutrisna, 2021). It emphasizes balance (tawazun),
justice (i‘tidal), and the avoidance of extremism in both conservative and liberal forms (Asnita et
al., 2024). Its theological basis is found in the Qur’an, Surah al-Baqgarah verse 143, which describes
Muslims as ummatan wasatan—a middle nation entrusted with maintaining equilibrium and serving
as moral witnesses. The practical expression of religious moderation involves tolerance (tasamuh),
harmony between reason and revelation, and constructive dialogue that reduces prejudice. In the
Indonesian context, this framework functions as both a theological imperative and an institutional
strategy for strengthening multicultural citizenship (figh al-muwatanah).

The internalization of moderation values is a psychological process through which external
norms become integrated into an individual’s belief system and personality (Widiastuti, 2023). This
process involves cognitive (understanding), affective (appreciation), and conative (action)
dimensions (Alhamid et al., 2024). Qualitative studies outline four stages of internalization:
rejection, comprehension, trial practice, and integration—where values become embedded within
one’s identity (Vongkulluksn et al., 2017). Internal factors such as motivation and external factors
such as social environment influence transitions across these stages (Lestari et al., 2022). Social
morality—understood as prosocial behaviors including fairness, respect, and kindness—represents
the behavioral expression of moderation values in cyberspace. Empathy plays a central role in
shaping these behaviors, comprising both cognitive empathy (perspective-taking) and affective
empathy (emotional resonance) (Luis et al., 2023; Yal¢in & DiPaola, 2019). While empathy
promotes altruism and reduces antisocial behavior (D’Osia, 2024), recent evidence suggests a
decline in empathy among university students, potentially weakening their social morality online.

To understand the complexities of online behavior, this study draws on John Suler’s Online
Disinhibition Effect, which explains why individuals behave more freely or impulsively in digital
environments. Six factors—dissociative anonymity, invisibility, asynchronicity, solipsistic
introjection, dissociative imagination, and minimization of authority—may lead either to benign
disinhibition (positive openness) or toxic disinhibition (negative behaviors such as hostility or hate
speech). As an ambivalent environment, cyberspace can either reinforce or undermine social
morality depending on how individuals navigate these psychological dynamics.

Recent empirical and conceptual work has begun to examine the relationship between higher-
education efforts to promote religious moderation and students’ behavior in broader social contexts
(Mukhibat et al., 2024; Shofiyuddin et al., 2024). Parallel research has explored how digital
environments change social interaction and psychological processes—showing both opportunities
for constructive engagement and risks of dehumanizing, disinhibited behavior online (Mustapha, et
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al., 2022; Hagen et al., 2024). At the same time, studies on value internalization emphasize that
cognitive understanding does not always translate into stable behavioral dispositions without
experiential practice and reflective skills (Zittoun & Gillespie, 2015). Previous studies on religious
moderation within PTKI environments have shown that institutional programs and curricular
interventions generally strengthen students’ conceptual understanding of moderation values,
although the depth of internalization varies across contexts (Isnaniah & Islahuddin, 2022;
Marhamah et al., 2024; Marjani et al., 2023). Research in the field of digital behavior has further
demonstrated that online interactions are strongly influenced by psychological factors such as
anonymity, invisibility, and reduced social cues, which can either facilitate openness or encourage
impulsive and hostile communication (Niklova & Hanesova, 2024; Suler, 2004). Studies on
empathy and social behavior highlight that digital settings often diminish affective resonance and
perspective-taking, leading to inconsistent expressions of prosocial conduct among university
students (Luis et al., 2023). Meanwhile, value-internalization research indicates that individuals
commonly progress through stages ranging from basic comprehension to deeper integration, with
various internal and external factors shaping the stability of these values in daily life (Vongkulluksn
et al., 2017). Collectively, these studies reveal that religious moderation education, digital
psychological dynamics, empathy levels, and value-internalization processes each play significant
roles in shaping students’ attitudes and behaviors in online and offline environments.

In this context, the study is centered around the following key research question: How does
the internalization of religious moderation values at IAIBN Tegal influence students' social morality
in cyberspace? To delve into this primary inquiry, the study presents three subsidiary questions: (1)
How do IAIBN Tegal students comprehend and internalize the values of religious moderation
introduced through formal institutional programs? (2) In what ways are students’ social morality
and prosocial behaviors demonstrated across various online platforms? (3) What psychological
characteristics of cyberspace significantly influence these behaviors, and how do they interact with
the internalized values of religious moderation?

METHODS

This study adopted a qualitative case-study design to provide a comprehensive and context-
sensitive understanding of how religious moderation values are internalized and expressed within
digital environments by students at IAIBN Tegal (Adu-Marfo et al., 2024). The case-study
approach was selected because it allows the researcher to examine complex social phenomena
within their real-life setting, particularly the interplay between institutional programs, personal
value formation, and online behavioral practices. IAIBN Tegal was chosen through purposive
sampling due to its active implementation of religious moderation initiatives mandated by the
Ministry of Religious Affairs, making it a relevant and information-rich site for exploring the
relationship between value internalization and digital interaction. Participants included students
engaged in campus moderation programs, along with lecturers and program administrators who
were directly involved in designing or implementing these initiatives.

Data were collected through three complementary techniques to ensure depth and
triangulation. First, semi-structured in-depth interviews were conducted using a flexible interview
guide that enabled participants to describe their understanding, experiences, and behavioral
tendencies related to religious moderation and online engagement (Mahat-Shamir et al., 2019).
Second, digital participatory observation (digital ethnography) was employed to document naturally
occurring interactions on public social-media platforms, including comment threads, discussion
forums, and student-managed online communities (Jensen et al., 2022). This method allowed the
researcher to observe authentic behavioral expressions influenced by digital dynamics such as
anonymity and asynchronicity. Third, document analysis was carried out on institutional records,
curriculum documents, program guidelines, and public communication materials to understand how
moderation values are formally introduced and reinforced at the institutional level. Throughout the
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data collection process, the researcher used structured tools—such as interview protocols, field-note
templates, and digital observation checklists—to maintain consistency and analytic rigor.

The analytical process followed the Miles and Huberman interactive model (Asipi et al.,
2022), consisting of data reduction, data display, and conclusion drawing. All interview transcripts,
digital field notes, and institutional documents were manually coded, with initial open coding used
to identify preliminary patterns, followed by axial coding to refine categories, and selective coding
to establish core themes. The analysis was guided by three theoretical frameworks that shaped both
the coding structure and the interpretive lens. Value Internalization Theory provided a conceptual
basis for categorizing participant responses into stages of value adoption—from basic
comprehension to deeper integration. John Suler’s Online Disinhibition Effect offered a
psychological lens to interpret variations in students’ online behavior through mechanisms such as
dissociative anonymity, invisibility, solipsistic introjection, and minimization of authority (Suler J.,
2004; Yurchenko N. 1., 2024). Additionally, Empathy Theory, particularly the distinction between
cognitive and affective empathy, informed the interpretation of prosocial and antisocial tendencies
emerging in digital interactions (Marin-Lopez et al., 2019; Chang et al., 2021). The integration of
these theories ensured that both cognitive and contextual factors were considered during analysis,
resulting in a holistic interpretation of the qualitative data.

RESULTS AND DISCUSSION
Institutional Programs Supporting the Internalization of Moderation Values

The findings of this study reveal that the Institut Agama Islam Bakti Negara (IAIBN) Tegal,
as part of the broader ecosystem of Islamic Higher Education Institutions (PTKI), has implemented
a comprehensive set of structured and formal strategies to internalize religious moderation values
among students. These institutional efforts align closely with the Ministry of Religious Affairs’
national directives and take three major forms. The first is the establishment of the Religious
Moderation House, which serves as a center for study, training, mentoring, and dissemination of
moderation discourse on campus. This initiative mirrors similar programs in other PTKIN,
including IAIN Ponorogo, and functions as both a preventive mechanism against radical ideological
infiltration and a platform for promoting tolerant and inclusive Islamic perspectives.

Second, the integration of moderation values into the curriculum is executed through key
courses such as Islamic Studies, Pancasila and Civic Education, and Figh. These courses introduce
essential concepts of wasathiyyah, interreligious tolerance, and national commitment, ensuring that
moderation is embedded intellectually within students’ academic experience. Third, [AIBN Tegal
provides extensive extracurricular exposure through seminars, public lectures, workshops, student
forums, and dialogue sessions that highlight themes of citizenship, pluralism, and intergroup
harmony. These activities reinforce formal learning and create opportunities for experiential
engagement with moderation values.

Beyond the structured programs already implemented by IAIBN Tegal, interviews revealed
that repeated exposure to moderation discourses—»both in classrooms and informal student circles—
shaped students’ perceptions and attitudes in subtle ways. One participant explained how
moderation themes frequently emerged during casual discussions with peers, “My friends in the
organization often discuss issues of tolerance and radicalism. Even though there are no classes,
these discussions continue and help shape my perspective on differences” (Informant 11). Another
student described how discussions initiated by lecturers outside class hours deepened their
understanding, “Sometimes, after class, the lecturer would discuss moderation and social
conditions. From that, | understood that moderation is not just a theory but must be reflected in our
behavior” (Informant 14). These insights illustrate how moderation education extends beyond
formal structures, shaping students through repeated social interactions and informal learning
channels.

Interviews with students indicate that these institutional mechanisms have been effective in
cultivating a cognitive-level understanding of religious moderation. Many students were able to
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articulate moderation as tolerance, rejection of extremism, respect for diversity, and commitment to
balanced thinking. They also demonstrated awareness of the normative and theological foundations
underlying these values, showing that cognitive comprehension has generally been achieved across
the student population.

The students’ ability to articulate moderation values aligns strongly with the definition and
indicators of moderasi beragama formulated by Lukman Hakim Saifuddin, which include national
commitment, tolerance, anti-violence, and accommodation of local culture. The findings
demonstrate that TAIBN Tegal’s programs succeeded in transmitting these principles at the
conceptual level, echoing prior research by Afwadzi & Miski, (2021), Umar et al. (2024), and
Danisworo et al. (2024), which show that PTKI-based moderation programs generally enhance
students’ intellectual understanding of moderation. When compared to Lukman Hakim Saifuddin’s
four indicators— national commitment, tolerance, anti-violence, and accommodating local
culture—the findings show that students primarily internalize the tolerance and anti-violence
dimensions at the conceptual level. Their ability to articulate moderation as menghindari
ekstremisme, menghormati perbedaan, dan bersikap adil reflects alignment with LHS’s framework.

Stages of Value Internalization Among Students

Despite strong cognitive comprehension, many students’ understanding of religious
moderation remains located at the normative—conceptual level rather than developing into a deeply
internalized personal conviction. Analysis of student responses shows that IAIBN Tegal’s programs
have generally succeeded in shifting students from the neglect stage to the comprehension stage of
value internalization. A smaller proportion—typically those actively involved in organizations or
exposed to diverse social environments—display indicators of progressing to the practice—trial
stage. These students reported applying tolerance in daily interactions, being more cautious in
interpersonal communication, and avoiding confrontational attitudes on campus.

Only a limited number of participants appeared to reach the integration stage, wherein
moderation values become intrinsically embedded within one’s identity and consistently guide
behavior across contexts. This trend aligns with studies from other state Islamic universities, which
highlight that top-down, textually oriented approaches often produce shallow internalization—more
conceptual than transformative in terms of character development.

Several participants acknowledged that despite understanding moderation values
conceptually, real-life application—especially online—often presented personal challenges. One
student voiced this tension clearly, “I know | should be patient and not emotional, but it's very
difficult to restrain myself when comments offend my religion” (Informant 12). Another participant
articulated a moral struggle between ideal values and emotional impulses, “After online debates, |
sometimes feel guilty for my comments, realizing they were not appropriate. At the time, however, it
felt justified because | was defending my beliefs” (Informant 13). These expressions reveal
persistent inconsistencies between ideal values and lived digital behavior, highlighting an internal
moral ambivalence intensified by online contexts.

While cognitive comprehension appears strong, the progression toward deeper internalization
remains limited. According to Value Internalization Theory (Buckley, 2016), values are not fully
integrated until they penetrate the affective and conative domains. The findings indicate that most
students remain at the conceptual level, supporting studies by Muslim (2024) and Anshori & Sahara
(2020), which suggest that internalization requires consistent experiential reinforcement rather than
reliance on textual instruction alone. The gap between knowing and doing—especially in
emotionally charged online contexts—illustrates the fragility of value internalization in the absence
of metacognitive and affective training.

Divergent Expressions of Moderation in Digital Environments
Digital observations and in-depth interviews reveal a more complex and sometimes
paradoxical pattern in how students express moderation values online. Their behavior in cyberspace
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tends to diverge significantly from their offline conduct, indicating situational inconsistency in
embodying moderation. The findings show two contrasting behavior patterns that correspond to
John Suler’s concepts of benign disinhibition and toxic disinhibition.

Some students exhibited benign disinhibition, using the digital space for constructive self-
expression. Students who were usually reserved in face-to-face settings became more vocal online,
engaging in deep discussions on sensitive religious issues, sharing pluralistic perspectives, or
mobilizing digital initiatives such as fundraising for social causes. These behaviors demonstrate the
potential of digital environments to amplify openness, empathy, and prosocial engagement when
supported by a positive value foundation.

In contrast, toxic disinhibition appeared prominently as well. During online debates involving
politics, religion, or identity-sensitive issues, some students used confrontational language, engaged
in ad hominem attacks, spread unverified information, or posted derogatory content targeting
specific groups. Such behaviors contradict moderation values including tolerance, balance, and
constructive dialogue. These patterns demonstrate how the psychological affordances of digital
environments can undermine values that students claim to embrace.

Students frequently described emotional triggers—such as provocative posts, misinformation,
or identity-related issues—as key factors that pushed them toward harsh or impulsive responses. As
one participant stated, “When | read posts that mislead or insult Islam, | immediately feel angry.
Sometimes, | respond without thinking twice” (Informant 15). Another student shared similar
experiences, “When | see extreme political comments, | automatically get provoked. | can't help but
join the debate” (Informant 17). Such testimonies highlight how digital platforms amplify
emotional reactivity, creating conditions where moderation values become temporarily
overshadowed by affect-driven responses.

Students’ paradoxical behavior—moderate offline but confrontational online—reflects the
psychological mechanisms elaborated in Suler’s Online Disinhibition Effect (2004). Dissociative
anonymity and invisibility lower social inhibitions, reduce empathy, and create a sense of
consequence-free expression. As documented by Niklovd & Hanesova (2024), such digital
affordances often distort interpersonal dynamics, intensifying emotional reactivity and diminishing
moral accountability. These results confirm that online contexts can temporarily override
internalized values, revealing that moral behavior is highly situational.

Table 1. Online Disinhibition Factors and Their Manifestations Among IAIBN Tegal Students

Online  Disinhibition  (Suler, Manifestations in Students’ Implications  for Social

2004) Online Behavior (Field Morality & Alignment with
Evidence) Moderation Values

Dissociative  Anonymity (You Using fake or anonymous Direct Contradiction: Removes

Don’t Know Me)

Invisibility (You Can’t See Me)

accounts to post harsh criticism of
campus policies or engage in
cyberbullying toward peers.

A typically shy female student
becomes an active admin in an
online group promoting interfaith
dialogue and offering emotional
support to peers in distress.

moral accountability by
separating the “online self”
from the “offline  self,”
conflicting with Islamic
principles of integrity and
ethical conduct.

Potential Alignment (Benign):
Enables marginalized voices to
participate. The absence of
physical ~ judgment  fosters
openness and empathy,
supporting inclusivity within
moderation values.
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Asynchronicity (See You Later)

Solipsistic Introjection (It’s All in
My Head)

Posting provocative or hateful
comments on sensitive news
topics and immediately logging
out, avoiding clarification or
continued dialogue.

Misinterpreting a friend’s text
(from a different political
orientation) as a hostile personal
attack, escalating into conflict and

Direct Contradiction: “Hit-and-
run” communication
undermines patient,
responsible, and constructive
dialogue—core elements of
moderate conflict resolution.

Direct Contradiction: Obstructs
cognitive empathy by
prompting  individuals  to
project their assumptions onto

online estrangement. others, inhibiting fair and
balanced (i ‘tidal) perspective-
taking.
Dissociative Imagination (It’s Just Participating in “meme wars” Direct Contradiction: Creates

a Game) involving racial or religious

stereotypes, justified as harmless

moral detachment by treating
online behavior as a game,

entertainment (“for the lulz”). despite real-world
consequences that damage
social harmony.
Minimization of Authority (We’re Publicly and critically challenging Ambivalent: Can reflect
Equals) a well-known religious figure in positive  critical  thinking

social media comment sections, aligned with balancing reason

supported by data and and revelation. However, when
references—behavior unlikely to lacking respect and proper
occur in face-to-face settings. decorum (adab), it risks

undermining social order and

civility.

The findings demonstrate that the internalization of religious moderation values is critically
needed to regulate the Maladaptive/Toxic Disinhibition that flourishes in the digital environment.
The online space is not a moral vacuum; without a strong ethical anchor—specifically one rooted in
social harmony, accountability, and balanced dialogue—students tend to regress to impulsive,
divisive, and morally dissociated behaviors. Therefore, the institution's efforts must focus on
integrating moderation values as a conscious mechanism of cognitive-ethical control to manage the
inherent freedom of online interaction, ensuring that the student's digital akh/aq reflects their offline
commitment to wasatiyyah.

Online Disinhibition as a Psychological Mechanism Shaping Student Behavior

Analysis using the six dimensions of the Online Disinhibition Effect—dissociative
anonymity, invisibility, asynchronicity, solipsistic introjection, dissociative imagination, and
minimization of authority—shows how specific digital conditions influence students’ moral
behavior. Dissociative anonymity enables students to detach their online persona from their offline
identity, reducing feelings of accountability. Invisibility, by removing nonverbal cues, weakens
affective empathy and heightens emotional distance. Asynchronicity allows impulsive “hit-and-run”
communication, where students post harsh comments and log out without facing immediate social
repercussions (Table 1).

Solipsistic introjection leads students to project personal assumptions or biases onto written
text, increasing the likelihood of misunderstanding. Dissociative imagination encourages them to
treat online interactions as a “game” separate from real-world ethics. Minimization of authority
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gives students a heightened sense of equality with figures they would typically treat with greater
respect offline, leading to bolder expressions of criticism or disagreement.

Students were explicit about how anonymity emboldened them to express thoughts they
would otherwise suppress, “When | use an anonymous account, | feel free. I don't care what people
say because they don't know who I am” (Informant 16). Others acknowledged that anonymity
encouraged behavior inconsistent with their values, “The second account made me brave enough to
speak up. That's not my style when meeting people face to face” (Informant 18). These statements
reinforce the centrality of online disinhibition in shaping digital interactions, confirming that
anonymity significantly reduces self-regulation.

The erosion of empathy in cyberspace plays a decisive role in weakening students’ ability to
enact moderation values. This aligns with findings by Luis et al. (2023) and Yal¢in & DiPaola,
(2019), who argue that empathy is foundational to prosocial behavior and moral judgment. When
empathy declines due to the absence of nonverbal cues and emotional immediacy, abstract values
such as “respecting differences” become difficult to manifest. Conversely, when empathy is
activated, students demonstrate more constructive and dialogical behavior.

Empathy Fluctuations and Their Impact on Social Morality Online

At the core of these behavioral inconsistencies lies a noticeable fluctuation in empathy.
Students reported that digital interactions make it more difficult to perceive the emotions of others,
reducing affective resonance and weakening moral restraint. The decline of empathy contributes to
more impulsive or aggressive online conduct, as previously documented by Luis et al. (2023) and
Yal¢in & DiPaola (2019). The findings show that empathy plays a central role in mediating
moderation values in cyberspace: when empathy diminishes, the ability to uphold moderation
weakens; when empathy is activated—such as in supportive or prosocial digital communities—
moderate behavior becomes more pronounced.

The findings highlight a significant gap in current religious moderation education: while
cognitive transmission is strong, students lack the metacognitive and emotional competencies
needed to sustain moderation values in cyberspace. As your manuscript rightly notes, students are
not trained to recognize how dissociative anonymity can distort moral identity or how
asynchronicity can trigger impulsive responses. The absence of Digital Moderation Literacy—a
framework that strengthens self-regulation, empathy, and awareness of digital psychological
dynamics—emerges as a crucial weakness.

As suggested by Grignoli, et al. (2022), empathy and prosocial behavior require active
practice in contexts that resemble real-world dilemmas. Thus, moderation education must shift
beyond theological instruction toward experiential methods, reflective digital simulations, and
structured online engagements that cultivate emotional resilience and ethical digital citizenship.

CONCLUSION

The study concludes that while the internalization of religious moderation values among
IAIBN Tegal students has been largely successful at the cognitive level, the translation of these
values into consistent social morality in cyberspace remains complex and situational. Institutional
programs such as the Religious Moderation House and curriculum integration effectively strengthen
students’ theoretical understanding, yet this awareness does not automatically manifest in moderate
online behavior due to the powerful psychological dynamics of digital interaction. The Online
Disinhibition Effect—particularly dissociative anonymity, asynchronicity, and dissociative
imagination—creates conditions that weaken empathy and produce a gap between offline moral
identity and online persona, enabling both moderate and toxic behaviors to emerge from the same
individuals depending on context. These findings highlight that value internalization is a dynamic,
context-dependent process shaped by the affordances of digital environments, underscoring the
need for moderation education to shift from mere knowledge transmission toward metacognitive
and moral skill-building tailored to online interaction. Accordingly, the development of a “Digital
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Moderation Literacy” curriculum—featuring training in self-regulation, empathy, and recognition
of disinhibition factors—is strongly recommended, supported by experiential learning methods and
national policy alignment. Despite limitations related to institutional scope and the qualitative
nature of the data, the study offers key insights that warrant further comparative, quantitative, and
longitudinal research to advance adaptive and effective strategies for strengthening religious
moderation in the digital age.
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