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ABSTRACT 

The article aimed to identify the social skills aspects of elementary school 
students in Bandung. The research method used a survey using the social 
skills improvement system instrument that developed by Gresham & 
Elliott. This research was conducted on students in grades 4, 5, and 6 in 
Bandung, West Java with a total of 343 students. The data collection 
technique used a survey, and the analysis used descriptive statistics by 
calculating the percentage of each aspect of social skills. Then it 
categorized the percentage based on criteria, namely very high, high, low 
and very low. The results of this research showed that the social skills 
achievements of elementary school students in Bandung were in the high 
category with an average percentage of 78.15%. The aspect of social skills 
that has the highest achievement was responsibility, the very high 
category with an average percentage of 84.06%, and the aspect of social 
skills that has the lowest achievement was self-control, the high category 
with an average percentage of 69.68%. This research contributed of 
education in understanding various aspects of social development, 
especially on the social skills of elementary school students. This research 
was the basis for the development of programs or interventions to 
improve social skills through various activities relevant to elementary 
school students. 
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INTRODUCTION 

Every child experiences their developmental phases, and this refers to the 
process in which children grow, learn, and mature physically, cognitively, socially, and 
emotionally. This development includes the various changes that occur as the child 
progresses through the various stages of development. One of the most important 
things in a child's development phase is encouraging their social development. 
Psychologists agree that childhood is called a group age (Giordano et al., 2021; Saurabh 
& Ranjan, 2020). In the early days (pre-school), children begin to learn the basics of 
social behavior as a preparation for children to face a higher level of social life. In the 
final period (school age), children already have the desire to be accepted (adjust) by 
their peers as members of their group (Chu et al., 2024; Lai et al., 2017; Richardson et 
al., 2017). According to (Seregni et al., 2023) school age is the most important 
developmental period where children begin to experience broader social situations, 
this is characterized by social expansion from home to school, and this greatly 
influences their social development. 
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Social skills are part of social competence, both have different terminology when 
interpreted. It provides a helpful analogy in explaining social competence and social 
skills (Bergmann et al., 2021; Ramos, 2020). Social competence is analogous to that of a 
golfer which is usually determined by the final score. However, golf scores tell us 
nothing about skills (e.g., driving, approach shots, putting) and how those skills 
contribute to the final score. Social competence is how a person can use skills in a social 
environment, while social skills are specific behavioral attitudes of the individual 
himself. Social skills are a set of activities that enable a person to communicate, relate 
and socialize with other people (Rashid, 2010), skills have a big impact in reducing 
negative social reactions in individuals (Agran et al., 2016 & Daraee et al., 2016), and 
ultimately the goal of social skills is how to establish good relationships between 
individuals guided by social norms (Salimi et al, 2021., & Sheridan, 2000). According to 
Samalot-Rivera & Poretta (2009), social skills can be learned, and this includes the 
simplest to the most complex things, some of which are waving, smiling, giving help, 
asking for help, making friends, expressing feelings, expressing opinions, defending 
rights, or starting and ending a conversation. 

Social skills are an important part that must be developed, because this has an 
impact on children's academic achievements (Selimović et al, 2018., & Wentzel et al, 
2012). In fact, Piaget also explained that aspects of social interaction have a positive 
impact on children's cognitive development. Then, Willem Doise, who is a professor of 
experimental psychology, explained that cognitive development is based on the reality 
of the social environment. Doise also explains that only social interactions and 
exchanges between individuals with peers, as well as with adults, create the context in 
which cognitive structures are developed (Doise, 1985). Social skills also play an 
important role in improving social achievement, mental health and social well-being 
(Carter et al, 2004). Social skills also have an impact on the ability to adapt in the school 
environment, and prevent the emergence of aggressive behavior (Falcão & Bolsoni-
Silva, 2015). Children who have good social skills can help them initiate positive 
interactions with peers and these interactions can help children learn positive behavior 
through peer examples and provide children with support and acceptance (Ladd & 
Burgess, 2001). According to Gresham (2016), the problem that occurs is the weak 
aspects of social skills among children and adolescents, and this affects various aspects 
of their lives (academics, social relationships, and well-being). Matson (1989) showed 
in his research that around 10-15% of children during the school year would be 
ostracized by their friends, this is because children do not have good social skills. 
According to Insani (2015), students have problems in mastering aspects of social skills.  

 
Figure 1. Mastery of Social Skills Aspects of Elementary School Students 
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Based on Figure 1 above, 37.5% of students mastered aspects of social skills, and 
62.5% of students did not master aspects of social skills. This indicates that students' 
social skills aspects are still low. The low of social skills in children have an impact on 
disruptive (bullying) behavior. The case of low social skills occurred in Bandung in 
2022. A bully case committed by junior high school students and became the concern of 
many people. So, social skills are an important part that must be developed by 
stakeholders in schools through various programs and activities. 

Several studies have discussed the social skills of elementary students, namely 
Salimi et al (2021) which discusses the profile of social skills using the social skills 
rating system (SSRS) instrument in an elementary school, Smolkowski et al (2022) 
which discusses social skills program for early elementary school students, or Okada & 
Matsuda (2019) which discusses developing the social skills of elementary school 
students using educational games. This study complements the results of research 
conducted by Salimi et al (2021), whose research aims to analyze the profile of aspects 
of students' social skills in one elementary school using the Social Skills Rating System 
(SSRS), namely cooperation, assertion, responsibility, empathy, and self-control.  Some 
weaknesses of the study were found such as, 1) the research subject was limited 
because it sampled only 1 school, 2) it only involved 36 students to look at aspects of 
students' social skills, 2) because of the limited sample, the social skills profile 
identified may not fully represent other elementary school students, and 4) the 
findings and conclusions of the study were influenced by the characteristics and 
context of the peculiarities of the elementary school studied and this could have an 
impact on the implications of the research results. This is very different from the 
research conducted by Salimi et al (2021), that this study used the social skills 
improvment system (SSIS) instrument, which is the result of the development of the 
SSRS with its aspects, namely communication, responsibility, empathy, cooperation, 
self-control, assertion, and engagement. Then, this study also involved a larger 
sampling of elementary school students in Bandung (343 students), and in filling it out 
was represented by each representative region so that the conclusion became a very 
important part of the achievement of social skills of elementary school students in 
Bandung. 

This research  focus on seeing how the social skills aspects of elementary school 
students in Bandung are achieved with a sample of students in grades 4, 5, and 6, and 
using the social skills improvment system instrument developed by Gresham & Elliott 
(2008), which includes aspects of communication, responsibility, empathy, cooperation, 
self-control, assertion, and engagement. It is also based on the research of Rashid 
(2020), that the level of social skills development in elementary school children is not as 
extensive as expected. So this argument needs to be investigated in more detail, 
especially related to the achievement of children's social skills development in 
elementary schools. This research can be an important part in identifying various 
aspects of the social skills of elementary school students in Bandung, and become the 
basis for developing programs and activities to improve students' social skills through 
various activities that are relevant to elementary school students. Due to the length of 
time children spend in school hours, learning activities need to be designed to promote 
social skills by considering various characteristics of children.   
 
METHOD 

This research uses a positivist paradigm. This paradigm was chosen as a 
perspective that tries to interpret observations in the form of facts or entities that can be 
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measured (Fadhel, 2002). The approach included in the positivist paradigm is 
quantitative. According to Creswell (2010), this is a form of measurement carried out 
using statistics (descriptive and/or inferential), the data comes from a sample of 
individuals or groups of people who are asked to answer statements about something. 
This research uses a survey method, according to Kivunja & Kuyini (2017), the survey 
method is part of the positivist paradigm and quantitative approach. The term survey 
refers to the systematic collection of data regarding a sample drawn from a specific, 
larger population. The product of survey research is survey statistics, namely 
percentages, averages, measures of relatedness and the like (Braun et al., 2021; Data 
Construction and Data Analysis for Survey Research - Raymond Kent - Google Books, n.d.). 
Surveys are considered a suitable method for identifying aspects of elementary school 
students' social skills. This research was conducted on 343 students in grades 4, 5 and 6 
of elementary schools in Bandung using random sampling techniques. This technique 
is part of randomly collecting data from a certain population. This research uses a 
survey instrument about the social skills of elementary school students and distributes 
it to various areas that are representative of the population in Bandung. The 
instrument used refers to the instrument developed by Gresham & Elliott (2008), and is 
adjusted based on the geographical conditions and backgrounds of the students.. The 
aspects contained in the instrument are communication, responsibility, empathy, 
cooperation, self-control, assertion, and engagement. The distribution of instrument 
items can be seen in Table 1 below. 

 
Table 1. Distribution of Social Skills Instrument Items 

Aspect Total Items 

Communication 6 
Responsibility 7 

Empathy 6 
Cooperation 7 
Self-control 6 
Assertion 7 

Engagement 7 
 46 items 

 
This social skills instrument item contains various statements (communication, 

responsibility, empathy, cooperation, self-control, assertion, and engagement), and is 
made in a Google form so that it is easy for students to access and fill out. Filling out 
this social skills instrument uses a Likert scale with the following criteria. 

 
Table 2. Likert Scale for Completing the Social Skills Survey 

Criteria Sclae 

Strongly disagree 1 
Disagree 2 

Agree 3 
Strongly agree 4 

 
From the above social skills instruments, validity and reliability tests were 

conducted on 200 elementary school students, and the results show the following. 
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Table 3. Results of Validity and Reliability Tests of Social Skills Instruments 

Aspect Item Validity 
Sig. 

r-table Croncbach’s 
Alpha 

Reliability 

Communication Item 1 0,525 0,138 0,938 Very High 

Item 2 0,558 

Item 3 0,435 

Item 4 0,689 

Item 5 0,369 

Item 6 0,725 

Responsibility Item 1 0,532 

Item 2 0,480 

Item 3 0,636 

Item 4 0,573 

Item 5 0,628 

Item 6 0,650 

Item 7 0,569 

Empathy Item 1 0,449 

Item 2 0,515 

Item 3 0,480 

Item 4 0,664 

Item 5 0,595 

Item 6 0,518 

Cooperation Item 1 0,583 

Item 2 0,649 

Item 3 0,632 

Item 4 0,569 

Item 5 0,450 

Item 6 0,595 

Item 7 0,312 

Self-control Item 1 0,164 

Item 2 0,510 

Item 3 0,445 

Item 4 0,501 

Item 5 0,501 

Item 6 0,474 

Assertion Item 1 0,651 

Item 2 0,399 

Item 3 0,643 

Item 4 0,669 

Item 5 0,272 

Item 6 0,618 

Item 7 0,555 

Engagement Item 1 0,478 

Item 2 0,260 

Item 3 0,632 

Item 4 0,388 

Item 5 0,450 
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Item 6 0,462 

Item 7 0,458 

 
Based on Table 3 above, all statement items have sig. > r-table=0.138, and the 

reliability results based on Croncbach's Alpha have a score of 0.938 with a very high 
category. This indicates that all social skill items are valid and reliable. So, It can be 
used to collect data. 

Data analysis in this study used descriptive statistics by calculating the average 
percentage, minimum and maximum percentage scores for various aspects of students' 
social skills. This research also categorizes 4 criteria based on the percentage score of 
students' social skills, namely very high, high, low and very low. The percentage score 
calculation is explained as follows. 

Index % formula =  
Information: 
T : Total Student Respondents 
Pn : Likert Score Options 
Y : Ideal Score 

From the percentage formula, it is found that the minimum score is 25% (very 
low), and the maximum score is 100% (very high). The categories in social skills are 
explained using the criteria in Table 4 below. 

 
Tabel 4. Interpretation of Social Skills Scores 

Criteria Percentage 

Very High 81,25% < % ≤ 100% 

High 62,50% < % ≤ 81,25% 

Low 43,75% < % ≤ 62,50% 

Very Low 25% < % ≤ 43,75% 

 
The percentage results above are the basis for conducting an in-depth analysis 

regarding the social skills achievements of elementary school students in Bandung, and 
these results would  be studied by looking at various relevant references. 
 
RESULT AND DISCUSSION 

This research measures various aspects of social skills achievements of 
elementary school students in Bandung which refers to the social skills improvement 
system instrument developed by Gresham & Elliott (2008) with the aspects being 
communication, responsibility, empathy, cooperation, self-control, assertion, and 
engagement. The distribution of sampling data in this study can be seen in table 5 
below. 

Table 5. Distribution of social skills research samples 

Gender Age Grade 

Male Female 10 11 12 13 4 5 6 

143 200 56 129 135 23 84 130 129 
42% 58% 16% 38% 39% 7% 24% 38% 38% 

343 (100%) 343 (100%) 343 (100%) 

 



Social Skills of Elementary School Students in Bandung-West Java 

103 
 

Based on Table 5, female students dominated filling out this survey, with a total 
200 students, and 143 male students filled out the survey. Based on age classification, 
the most students aged 12 years filled out the survey with a total of 135 students, and 
the fewest were students aged 13 years with a total of 23 students. Based on class 
classification, students in grade 5 were the students who filled in the most surveys, 
namely 130 students, and students in grade 4 were the students who filled in the 
fewest surveys, namely 84 students. The results of the achievements of various aspects 
of social skills for elementary school students in Bandung are shown in Table 6 below. 

 
Table 6. Percentage of Social Skills of Elementary School Students in Bandung 

Social Skills Aspects (%) 

Communicati
on 

Responsibili
ty 

Empath
y 

Cooperati
on 

Self-
contr

ol 

Assertio
n 

Engangeme
nt 

87.32 88.19 83.67 82.73 63.34 85.42 77.48 

81.85 81.27 78.5 83.31 74.72 64.07 62.39 

75 85.5 86.59 82.51 68.22 80.03 82.29 

81.85 83.09 83.02 80.83 71.36 84.11 76.17 

66.69 81.71 80.32 91.33 75.15 66.76 74.49 

87.54 88.56 80.9 65.74 65.31 80.17 75.73 

 80.1  70.7  76.38 75.15 

Average (%) 

80.04 84.06 82.17 79.59 69.68 76.71 74.81 

Criteria 

High Very High 
Very 
High High High High High 

  
Based on table 6 above, the communication aspect gets an average percentage 

of 80.04% (high), the highest item on the communication aspect is paying attention to 
the teacher in class, and the lowest item is starting a conversation.  The responsibility 
aspect gets an average percentage of 84.06% (very high), the highest item on the 
responsibility aspect is following school rules, and the lowest item is doing homework 
on time. The empathy aspect gets an average percentage of 82.17 % (very high), the 
highest item on the empathy aspect is trying to forgive others when they say sorry, and 
the lowest item is feeling bad when others are sad. The cooperation aspect gets an 
average percentage of 79.59% (high), the highest item on the cooperation aspect is 
saying thank you when getting help from others, and the lowest item is telling others 
when the individual makes a mistake. The self-control aspect gets an average 
percentage of 69.68% (high), the highest item in the self-control aspect is ignoring 
others when doing negative behavior, and the lowest item is staying calm when others 
are annoying. The assertion aspect gets an average percentage of 76, 71% (high), the 
highest item in the assertion aspect is polite when acting and speaking, and the lowest 
item is showing others how they feel. The engagement aspect obtained an average 
percentage of 74.81% (high), the highest item on the engagement aspect is smiling or 
waving when meeting people you see, and the lowest item is asking to join others 
when they do things they like.  

Based on the data above, the highest achievement in the social skills aspect is 
shown in the responsibility aspect, and the lowest achievement in the social skills 
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aspect is shown in the self-control aspect. The responsibility aspect is considered the 
highest achievement because at this age, students have been familiarized with various 
rules both general rules at school and in class (learning). Then, self-control is 
considered the lowest achievement because in its implementation, students are still 
learning to manage their emotions and behavior through practice and habituation. 

To see students' social skills achievements, it can be seen from the overall 
average of each aspect. The results are shown in Table 7 below. 

 
Table 7. Student Social Skills Achievements 

Aspect Percentage (%) Criteria 

Communication 80.04 High 

Responsibility 84.06 Very High 

Empathy 82.17 Very High 

Cooperation 79.59 High 

Self-control 69.68 High 

Assertion 76.71 High 

Engangement 74.81 High 

Average 78.15 High 

 
Based on Table 7 above, the social skills achievement of elementary school 

students in Bandung has an average percentage of 78.15 in the high category. This 
achievement indicates that students already have good social skills and students also 
have the basics of social skills in adapting to their social life at school. 
 
DISCUSSION 

Social skills have an impact on children's social competence and social 
development. Social development at elementary school age has different characteristics 
from previous ages, this is because children have expanded relationships, previously 
only limited to the family environment, but in this phase, children have begun to 
socialize with peers and teachers at school (Kemendikbud, 2016). Based on the survey 
results, the social skills of elementary school students in Bandung have a percentage of 
78.15% in the high category, with details for each aspect, namely aspects of 
responsibility and empathy are in the very high category, and aspects of 
communication, cooperation, self-control, assertion, and engagement is in the high 
category. The high percentage of social skills is influenced by various factors such as 
the existence of children's social groups (cooperating and exchanging ideas), imitating 
the behavior of others, and active participation in group activities both inside and 
outside the classroom. Students' involvement in classroom activities by organizing 
themselves and interacting harmoniously (with peers and teachers) greatly affects the 
social skills aspect (Belsky et al, 2006). In addition, elementary school students do a lot 
of activities with their friends, spend a lot of time at school, and play to interact with 
friends who are the same age as them (Hetherington & Parke, 1975), these activities are 
very influential on their social skills achievements. The detailed aspects of social skills 
(communication, responsibility, empathy, cooperation, self-control, assertion, and 
engagement) in this study are described below. 

The communication aspect is an individual's ability to start a conversation, take 
turns speaking, and listen attentively to what other people are saying. In this aspect, 
students are able to ask for help, and also ask friends for information when they need 
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information, look at the person they are talking to and pay attention when 
communicating, and take turns when talking. In the school context, communication 
activities are often carried out either formally in class (discussions, doing assignments, 
presentations and learning activities) or non-formally outside the classroom (play 
activities and social interaction). According to Mutse (2016), communication skills 
involve speaking and listening skills as part of language literacy, this means that the 
communication process involves verbal and nonverbal components. There is 
something interesting regarding the communication aspect of elementary school 
students in Bandung, namely that when they meet other people, children are actually 
reluctant to start a conversation first, this is because students already have a feeling of 
shyness. According to Aswat et al (2021), for elementary school students, their focus 
begins to focus on external things, students begin to become aware of the presence and 
feelings of people around them, feelings of shame emerge, and begin to understand 
what they want in relation to their dreams. This feeling of shame is the reason why 
students are reluctant to initiate conversation. According to Adams (2005), 
communication aspects influence social skills. The development of social 
communication relies on the emergence of synergistic social interaction, social 
cognition, verbal and nonverbal aspects, and language processing (receptive and 
expressive). Communication is very important for students to have, in fact this is a skill 
that is really needed in the 21st century (Angganing et al, 2022., & Ibrahim et al, 2019). 
Good communication skills able to build positive social interactions (Morrison et al., 
2019; Xie & Derakhshan, 2021) and this will create good friendships. 

The aspect of responsibility is an individual's ability to follow various rules, 
complete tasks on time, and take ownership of an action. In this aspect, students are 
careful in looking after other people's belongings, keeping promises, doing their part or 
assignments given to them, and following existing regulations. This aspect has the 
highest achievement in the social skills of elementary school students in Bandung. If 
seen from the developmental aspect, children are trained in a lot of responsibilities 
when they are at school, children begin to understand and carry out rules or 
regulations, carry out rules in socializing with other people, learn about playing with 
certain rules and stages (Aswat et al, 2021), several responsibilities are given to 
students, such as carrying out classroom cleaning activities, doing homework, being a 
flag ceremony officer, and implementing class rules and school rules. The 
responsibilities at the school are closely related to the rights and obligations that 
students obtain. According to De Lera & De Costa (2021), responsibility is defined by 
the concept of duty, this is closely related to the balance between students' rights and 
obligations. If students are competent to obtain their rights, then the same competence 
can be applied in giving responsibility as a task to students (Lockyer, 2008). In this 
case, elementary school students are expected, like adults, to be able to exercise their 
autonomy and carry out their responsibilities based on their competencies and 
reflexive assessments so that their rights can be recognized. 

The empathy aspect is an individual's ability to understand and share feelings 
with other people. This aspect of empathy is the second greatest achievement of social 
skills acquired, having an average percentage of 82.17% in the very high category. This 
behavior is characterized by an attitude of defending and helping other people in need, 
feeling bad when someone is sad and trying to make the situation better, and in 
various conditions still thinking about other people's feelings. In the school context, 
students are often taught to share, to understand how other people feel, both when 
children speak or do something that involves other people. Empathy is closely related 
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to the process and outcomes of children's education (Feshbace & Feshbace, 2009). 
Successful children are children who have broad knowledge, are determined, strategic 
and empathetic (Mukba & Akbaş, 2023; Varshney & Ekbal, 2024). In addition, this 
empathetic behavior is closely related to individual behavior and social behavior (Kliś 
& Kossewska, 2000), and this will have an impact on attitudes and relationships 
between groups (Batson & Ahmad, 2009). Empathetic behavior can encourage positive 
action (Taylor & Hanna, 2018) and it often motivates prosocial behavior toward others 
(Batson & Moran, 1999). Training students to have a good empathetic attitude are also 
have an impact on their social skills achievement. 

The cooperation aspect is an individual's ability to work effectively with other 
people to achieve common goals (Liebal et al., 2008, & Brownell et al., 2006). 
Cooperation is a part that individuals must have as social beings. Piaget (1932) stated 
that cooperation and social interaction with other children has a positive effect on 
social and cognitive development. In this aspect, students already understand how to 
work well with other people, communicate various things that happen, both progress 
or problems faced in the group, including how to resolve group conflicts in a good 
way. In the school context, students are accustomed to carrying out cooperative 
activities in groups, this is characterized by giving group assignments, group 
discussions, solving problems together, and group play activities. Elementary school 
students are usually willing and enthusiastic to collaborate with people close to them. 
This view is in accordance with Barragan & Dweck (2014) that like many other social 
behaviors, children's cooperation can change depending on their mood, whether they 
are interacting with familiar or unfamiliar people, or whether they are tested in a 
friendly environment. In cooperation, individuals need the ability to regulate one's 
behavior, then predict and monitor the behavior of other people in the group (Endedijk 
et al, 2014), so that each individual must be able to adapt their actions to each other 
(Endedijk et al, 2020). In order for students to have aspects that are proficient in 
cooperation, they must have two psychological skills, namely 1) the challenge of 
generating benefits through cooperation, and 2) distributing these benefits and 
stabilizing cooperation when it first appears (Warneken, 2018). 

The self-control aspect is an individual's ability to manage their emotions and 
impulses in social situations. According to Duckworth et al (2014), self-control is the 
voluntary regulation of attention, emotion and behavior when direct temptations 
conflict with more valuable goals. This self-control is very important for school-age 
children (James, 2011). From the survey results, self-control is the lowest achievement 
of social skills for elementary school students in Bandung, the percentage is 69.68% in 
the high category. In this aspect, students are still learning to control their emotions 
when they are teased, bullied, disagree with others, faced with problems, or when 
other people point out their mistakes. According to Kemendikbud (2016), in the context 
of self-control, elementary school students are starting to realize that harsh expressions 
of emotions are not accepted, or are not liked by other people. In the school context, 
children are accustomed to practicing self-control in group dynamics both inside and 
outside the classroom. Self-control can affect social competence and positive 
relationships with adults and peers (Eisenberg et al, 2014), when children experience 
self-control deficits and continue into adulthood, it would be have an impact on 
interpersonal problems, poor physical health , and psychiatric disorders (Strayhorn, 
2002). This suggests that the development of self-control has positive implications for 
many child outcomes. 
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The assertion aspect is an individual's ability to express their needs and desires 
clearly and confidently. According to Syaodih & Handayani (2017), assertive behavior 
is an ability where individuals have high self-confidence to express their arguments 
openly and dare to say no to something that is considered unfavorable to them. In this 
aspect, students are able to say about themselves without having to lie, behave politely 
and well, and do the right thing without being told, however, from the survey results it 
can be seen that students are still hesitant to show how they feel to other people, and 
are also hesitant to tell stories when they are not treated well. In the school context, this 
assertive behavior can be seen when children make discussions or presentations in 
class, students can convey ideas, comment and refute their friends' opinions. 
According to Alberti & Emmons (2017), assertive behavior encourages individuals to 
carry out effective and open communication, mutual understanding, and encourages 
positive results in social and professional contexts. According to Utami et al (2019), 
students who have low assertiveness tend to become victims of bullying, so the 
assertive aspect is an important part that students must have in preventing negative 
behavior towards them. 

The engangement aspect is an individual's ability to actively participate in social 
interactions. Children's engangement in the process of social interaction is an 
important part in achieving their social skills. In this aspect, students are engangement 
in various activities such as playing games, trying to find new friends, or making 
friends with peers or adults. In the school context, teachers can build engangement in 
the process of social interaction through various activities inside and outside the 
classroom. According to Gilbert (2007), student engangement in social processes is 
built with the aim of improving all students' abilities in learning how to learn or 
becoming lifelong learners in a knowledge-based society. 

Children spend a long time at school, and most of their activities require 
socialization and interaction, so school policy makers are obliged to provide input on 
various activities that support the development of social skills (Osher et al, 2016). 
According to Wehby & Kern (2014), schools must strive to take a proactive approach to 
social skills development. Social skills must be taught, learned, and practiced in the 
school environment. Therefore, curriculum development and learning activities in 
schools need to be designed in an effort to develop aspects of social skills in children, 
so that it have an impact on their social development in general. 

This study has several limitations, namely, 1) the survey items used may not be 
appropriate for the context of students in Bandung, 2) the participants involved were 
only elementary school students and did not explore the views of others such as 
teachers and parents, 3) only 1 data collection technique (survey) was used so this 
could have an impact on the implications of the study, and 4) has not examined in 
detail various factors (gender, age, parental occupation, parental education and others). 
Based on these limitations, this study recommends that future research 1) conduct 
research on the development of social skills instruments tailored to the conditions and 
environment, especially in Bandung, 2) conduct research on aspects of social skills 
achievement in terms of various views (students, teachers, and parents), 3) the need to 
use various data collection techniques to strengthen the research results, and 4) 
conduct research on the achievement of skill aspects of various factors (gender, age, 
parental occupation, parental education and others). 
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CONCLUSION  
The results of this research show that elementary school students in Bandung 

have high social skills with a percentage of 78.15%. Looking at it from various aspects, 
responsibility has the highest achievement in students' social skills with a percentage 
of 84.06% in the very high category, and self-control has the lowest achievement in 
children's social skills with a percentage of 69.68% in the high category. The high level 
of children's social skills can be seen from the various activities carried out by children 
in class and outside of class which involve aspects of cooperation, assertiveness, 
responsibility, self-control, communication, empathy and engangement. Various 
activities such as discussions, presentations, playing together, doing group 
assignments, doing homework, sharing or other activities have a big influence on 
children's social skills. Teachers and principals in elementary schools need to identify 
social skills achievements, then facilitate various programs and policies that support 
children's social skills development by paying attention to various aspects of their 
development. 
 
ACKNOWLEDGEMENT 

The researcher would like to thank the elementary school students in grades 4, 5, 
and 6 in Bandung who were involved in filling out this social skills survey. The 
researcher would also like to thank the parents who allowed their children to fill out 
this survey. Completing this social skills survey greatly contributed to the completion 
of this article. 
 
AUTHOR CONTRIBUTION STATEMENT 

IF has contributed a lot to the completion of this article, starting from 
background analysis, developing theories, data collection, data analysis, and writing a 
full article. A, SY, and JC contributed to checking the data and provide an evaluation of 
the content of this article. 
 
REFERENCES 
Adams, C. (2005). Social Communication Intervention for School-Age Children: 

Rationale and Description. Seminars in Speech and Language, 26(3), 181–188. 
https://doi.org/10.1055/s-2005-917123. 

Agran, M., Hughes, C., Thoma, C. A., & Scott, L. A. (2016). Employment Social Skills. 
Career Development and Transition for Exceptional Individuals, 39(2), 111–120. 
https://doi.org/10.1177/2165143414546741. 

Alberti, R., and Emmons, M. (2017). Your Perfect Right: Assertiveness and Equality in Your 
Life and Relationships. Oakland, CA: New Harbinger Publications. 

Angganing, P., Budianingsih, C. A., & Haryanto. (2022). The Profile of Students’ 
Communication Skills on Science Learning in Elementary Schools. Pegem Journal 
of Education and Instruction, 13(1), 117-124. 
https://doi.org/10.47750/pegegog.13.01.14. 

Aswat, H., Sari, E. R., Aprilia, R., Fadli, A., & Milda, M. (2021). Implikasi Distance 
Learning di Masa Pandemi COVID 19 terhadap Kecerdasan Emosional Anak di 
Sekolah Dasar. Jurnal Basicedu, 5(2), 761–771. 
https://doi.org/10.31004/basicedu.v5i2.803. 

Barragan, R. C., & Dweck, C. S. (2014). Rethinking Natural Altruism: Simple Reciprocal 
Interactions Trigger Children’s Benevolence. PNAS, 111(48), 7071–74. 

https://doi.org/10.1055/s-2005-917123
https://doi.org/10.1177/2165143414546741
https://doi.org/10.47750/pegegog.13.01.14
https://doi.org/10.31004/basicedu.v5i2.803


Social Skills of Elementary School Students in Bandung-West Java 

109 
 

Batson, C. D., & Ahmad, N. Y. (2009). Using Empathy to Improve Intergroup Attitudes 
and Relations. Social Issues and Policy Review, 3(1), 141–177. 
https://doi.org/10.1111/j.1751-2409.2009.01013.x. 

Batson, C.D., & Moran, T. (1999). Empathy-induced Altruism in a Prisoner’s Dilemma. 
European Journal of Social Psychology, 29, 909-924. 
https://doi.org/10.1002/(SICI)1099-0992(199911)29:7%3C909::AID-
EJSP965%3E3.0.CO;2-L 

Belsky, J., Booth-LaForce, C., Bradley, R. J., Campbell, S. B., Chakraborty, H., Clarke-
Stewart, A. et al. (2006). The Relations of Classroom Contexts in the Early 
Elementary Years to Children's Classroom and Social Behavior. In A. C. Huston 
& M. N. Ripke (Eds.), Developmental Contexts in Middle Childhood: Bridges to 
Adolescence and Adulthood (pp. 217-236). New York: Cambridge University Press. 
https://doi.org/10.1017/CBO9780511499760.012 

Bergmann, T., Birkner, J., Sappok, T., & Schmidt, M. (2021). The Autism-Competency-
Group (AutCom). A promising approach to promote social skills in adults with 
autism spectrum disorder and intellectual disability. International Journal of 
Developmental Disabilities, 67(5), 349–365. 
https://doi.org/10.1080/20473869.2021.1967697 

Braun, V., Clarke, V., Boulton, E., Davey, L., & McEvoy, C. (2021). The online survey as 
a qualitative research tool. International Journal of Social Research Methodology, 
24(6), 641–654. https://doi.org/10.1080/13645579.2020.1805550. 

Brownell, C. A., Ramani, G. B., & Zerwas, S. (2006). Becoming a Social Partner with 
Peers: Cooperation and Social Understanding in One-and two-year-olds. Child 
Development, 77(4), 803–821. https://doi.org/10.1111/j.1467-8624.2006.t01-1-.x-i1. 

Carter, A. S., Briggs-Gowan, M. J., & Davis, N. O. (2004). Assessment of Young 
Children’s Social-emotional Development and Psychopathology: Recent 
Advances and Recommendations for Practice. Journal of Child Psychology and 
Psychiatry, 45(1), 109–134. https://doi.org/10.1046/j.0021-9630.2003.00316.x 

Creswell, J. W. (2010). Research Design: Pendekatan Kualitatif, Kuantitatif, dan Mixed. 
Yogyakarta: Pustaka Pelajar. 

Chu, M., Fang, Z., Mao, L., Ma, H., Lee, C. Y., & Chiang, Y. C. (2024). Creating A child-
friendly social environment for fewer conduct problems and more prosocial 
behaviors among children: A LASSO regression approach. Acta Psychologica, 244, 
104200. https://doi.org/10.1016/J.ACTPSY.2024.104200. 

Daraee, M., Salehi, K., & Fakhr, M. (2016). Comparison of Social Skills between 
Students in Ordinary and Talented Schools. The European Proceeding of Social & 
Behavioural Sciences 7th International Conference on Education and Educational 
Psychology, 512–521. https://doi.org/10.15405/epsbs.2016.11.52. 

De Lara, J. S., & De Castro, L. R. (2021). Children’s Responsibilities in a Brazilian 
Community: Citizenship as Care Practices. Global Studies of Childhood, 1-11. 
https://doi.org/10.1177/2043610621990393. 

Doise, W. (1985). On the Social Development of the Intellect. In: Shulman, V.L., 
Restaino-Baumann, L.C.R., Butler, L. (eds), The Future of Piagetian Theory. 
Springer, Boston, MA. https://doi.org/10.1007/978-1-4684-4925-9_5. 

Duckworth, A. L., Gendler, T. S., & Gross, J. J. (2014). Self-Control in School-Age 
Children. Educational Psychologist, 49(3), 199–
217. https://doi.org/10.1080/00461520.2014.926225.  

Eccles, J. S. (1999). When School is out || The Development of Children Ages 6 to 14. 
The Future of Children, 9(2), 30–44. https://doi.org/10.2307/1602703. 

https://doi.org/10.1111/j.1751-2409.2009.01013.x
https://doi.org/10.1002/(SICI)1099-0992(199911)29:7%3C909::AID-EJSP965%3E3.0.CO;2-L
https://doi.org/10.1002/(SICI)1099-0992(199911)29:7%3C909::AID-EJSP965%3E3.0.CO;2-L
https://doi.org/10.1017/CBO9780511499760.012
https://doi.org/10.1080/20473869.2021.1967697
https://doi.org/10.1080/13645579.2020.1805550
https://doi.org/10.1111/j.1467-8624.2006.t01-1-.x-i1
https://doi.org/10.1046/j.0021-9630.2003.00316.x
https://doi.org/10.1016/J.ACTPSY.2024.104200
https://doi.org/10.15405/epsbs.2016.11.52
https://doi.org/10.1177/2043610621990393
https://doi.org/10.1007/978-1-4684-4925-9_5
https://doi.org/10.1080/00461520.2014.926225
https://doi.org/10.2307/1602703


Social Skills of Elementary School Students in Bandung-West Java 

110 
 

Eisenberg, N., Hofer, C., Sulik, M. J., & Spinrad, T. L. (2014). Self-regulation, Effortful 
Control, and Their Socioemotiona Correlates. In J. J. Gross (Ed.), Handbook of 
Emotion Regulation (pp. 157–172). New York, NY: Guilford. 

Endedijk, H. M., Cillessen, A. H. N., Bekkering, H., Hunnius, S. (2020). Cooperation 
and Preference by Peers in Early Childhood: A Longitudinal Study. Social 
Development, 1-31. https://doi.org/10.1111/sode.12437. 

Endedijk, H. M., Cillessen, A. H. N., Cox, R. F. A., Bekkering, H., & Hunnius, S. (2015). 
The Role of Child Characteristics and Peer Experiences in the Development of 
Peer Cooperation. Social Development, 24(3), 521–540. 
https://doi.org/10.1111/sode.12106. 

Fadhel K. (2002). Positivist and Hermeneutic Paradigm, A Critical Evaluation under 
their Structure of Scientific Practice. The Sosland Journal, 21-28. 

Falcão, A. P., & Bolsoni-Silva, A. T. (2015). Intervention in Social Skills: The Behavior of 
Children from the Perspective of Parents and Teachers. British Journal of 
Education, Society & Behavioural Science, 11(3), 1-18. 
https://doi.org/10.9734/BJESBS/2015/20033 

Feshbace, N. D., & Feshbace, S. (2009). Empathy and Education. In: Decety, J., & 
Leckes, W. (eds), The Social Neuroscience of Empathy. The MIT Press. 

Gilbert, J. (2007). Catching the Knowledge Wave: Redefining knowledge for the post-
industrial age. Education Canada, 47(3), 4-8. 

Giordano, K., LaTourette, R., O’Rourke, S., Baker, S., & Breen, E. (2021). Availability & 
willingness of psychologists to treat infants and young children: Data from one 
state. Children and Youth Services Review, 129, 106195. 
https://doi.org/10.1016/J.CHILDYOUTH.2021.106195. 

Gresham, F. M., & Elliott, S. N. (2008). Social Skills Improvement System: Rating Scales. 
Bloomington, MN: Pearson Assessments. https://doi.org/10.1037/t02650-000 

Hetherington, E. M., & Parke, R. D. (1975). Child Psychology: A Contemporary Viewpoint. 
New York: McGraw-Hill 

Ibrahim, M. Y., Yusof, M. R., Yaakob, M. F. M., & Othman, Z. (2019). Communication 
skills: Top priority of teaching competency. International Journal of Learning, 
Teaching and Educational Research, 18(8), 17–30. 
https://doi.org/10.26803/ijlter.18.8.2. 

Insani, P., Pargito., & SInaga, R. M. (2015). Peningkatan Keterampilan Sosial dan Hasil 
Belajar Siswa dengan Menggunakan Metode Bermain Peran. Jurnal Studi 
Sosial/Journal of Social Studies, 3(3), 1-17. 

James, W. (2011). Talks to Teachers on Psychology and to Students on Some of Life’s Ideals. 
New York, NY: Holt. https://doi.org/10.1037/10814-000 

Kemendikbud. (2016). Panduan Operasional Penyelenggaraan (POP) Bimbingan dan 
Konseling (BK) di Sekolah Dasar. Jakarta: Kemendikbud. 

Kivunja, C., & Kuyini, A. B. (2017). Understanding and Applying Research Paradigms 
in Educational Contexts. International Journal of Higher Education, 6(5), 26-41. URL: 
https://doi.org/10.5430/ijhe.v6n5p26. 

Kliś, M., & Kossewska, J. (2000). Studies on Empathy. Wydawnictwo Naukowe AP. 
Ladd, G. W., & Burgess, K. B. (2001). Do Relational Risks and Protective Factors 

Moderate the Linkages between Childhood Aggression and Early Psychological 
and School Adjustment?. Child Development, 72, 1579–1601. 
http://dx.doi.org/10.111/1467-8624.00366. 

Lai, A. H. Y., Chui, C. H. K., Lo, P. H. Y., Jordan, L. P., & Chan, C. L. W. (2017). The 
buffering effect of child-caregiver relationships: Social skills development of 

https://doi.org/10.1111/sode.12437
https://doi.org/10.1111/sode.12106
https://doi.org/10.9734/BJESBS/2015/20033
https://doi.org/10.1016/J.CHILDYOUTH.2021.106195
https://doi.org/10.1016/J.CHILDYOUTH.2021.106195
https://doi.org/10.1037/t02650-000
https://doi.org/10.26803/ijlter.18.8.2
https://doi.org/10.1037/10814-000
https://doi.org/10.5430/ijhe.v6n5p26
http://dx.doi.org/10.111/1467-8624.00366


Social Skills of Elementary School Students in Bandung-West Java 

111 
 

ethnic minority children with maladaptive behaviors in rural China. Children and 
Youth Services Review, 79, 333–340. 
https://doi.org/10.1016/J.CHILDYOUTH.2017.06.038 

Liebal, K., Colombi, C., Rogers, S. J., Warneken, F., & Tomasello, M. (2008). Helping 
and Cooperation in Children with Autism. J Autism Dev Disord, 38, 224–238. 
https://doi.org/10.1007/s10803-007-0381-5 

Lockyer A (2008) Education for Citizenship: Children as Citizens and Political Literacy. 
In: Invernizzi A and Williams J (eds.). Children and Citizenship. London: SAGE 
Publications, pp.20–31. 

Morrison, K. E., DeBrabander, K. M., Jones, D. R., Faso, D. J., Ackerman, R. A., & 
Sasson, N. J. (2019). Outcomes of real-world social interaction for autistic adults 
paired with autistic compared to typically developing partners. 
Https://Doi.Org/10.1177/1362361319892701, 24(5), 1067–1080. 
https://doi.org/10.1177/1362361319892701 

Muste, D. (2016). The Role of Communication Skills in Teaching Process. The European 
Proceedings of Social & Behavioural Sciences, 430–434. 
https://doi.org/10.15405/epsbs.2016.12.52 

Mukba, G., & Akbaş, T. (2023). Examination of children’s grief experiences through 
storytelling-based systemic intervention: Case study. Children and Youth Services 
Review, 152, 107078. https://doi.org/10.1016/J.CHILDYOUTH.2023.107078 

Osher, D., Kidron, Y., Brackett, M., Dymnicki, A., Jones, S., & Weissberg, R. P. (2016). 
Advancing the Science and Practice of Social and Emotional Learning: Looking 
Back and Moving Forward. Review of Research in Education, 40(1), 644–681. 
https://doi.org/10.3102/0091732X16673595. 

Piaget, J. (1932). The Moral Judgment of the Child. London: Routledge & Keegan Paul. 
Ramos, M. D. (2020). Attitudes, perceived competence, and social limitation among 

older adults with hearing problems. Educational Gerontology, 46(7), 431–438. 
https://doi.org/10.1080/03601277.2020.1769823 

Rashid, T. (2010). Development of Social Skills among Children at Elementary Level. 
Bulletin of Education and Research, 32(1), 69-78. 

Richardson, E. A., Pearce, J., Shortt, N. K., & Mitchell, R. (2017). The role of public and 
private natural space in children’s social, emotional and behavioural 
development in Scotland: A longitudinal study. Environmental Research, 158, 729–
736. https://doi.org/10.1016/J.ENVRES.2017.07.038 

Salimi, M., Dardiri, A., & Sujarwo. (2021). The Profile of Students' Social Skills of 
Begawan Solo Elementary Nature School. European Journal of Educational Research, 
10(1), 211-226. https://doi.org/10.12973/eu-jer.10.1.211. 

Samalot-Rivera, A., & Poretta, D. L. (2009). Perceptions and Practices of Adapted 
Physical Educators on the Teaching of Social Skills. Adapted physical activity 
quarterly: APAQ 26(2),172-86. https://doi.org/10.1123/apaq.26.2.172. 

Saurabh, K., & Ranjan, S. (2020). Compliance and Psychological Impact of Quarantine 
in Children and Adolescents due to Covid-19 Pandemic. Indian Journal of 
Pediatrics, 87(7), 532–536. https://doi.org/10.1007/S12098-020-03347-
3/TABLES/2. 

Seregni, F., Coghill, J., & Wong, H. S. (2023). School-age developmental needs in 
children born preterm. Paediatrics and Child Health, 33(9), 253–258. 
https://doi.org/10.1016/J.PAED.2023.06.001. 

Smolkowski, K., Walker, H., Marquez, B., Kosty, D., Vincent, C., Black, B., Cil, G., & 
Strycker, L. A. (2022). Evaluation of a Social Skills Program for Early Elementary 

https://doi.org/10.1016/J.CHILDYOUTH.2017.06.038
https://doi.org/10.1007/s10803-007-0381-5
https://doi.org/10.1177/1362361319892701
https://doi.org/10.15405/epsbs.2016.12.52
https://doi.org/10.1016/J.CHILDYOUTH.2023.107078
https://doi.org/10.3102/0091732X16673595
https://doi.org/10.1080/03601277.2020.1769823
https://doi.org/10.1016/J.ENVRES.2017.07.038
https://doi.org/10.12973/eu-jer.10.1.211.
https://doi.org/10.1123/apaq.26.2.172
https://doi.org/10.1007/S12098-020-03347-3/TABLES/2
https://doi.org/10.1007/S12098-020-03347-3/TABLES/2
https://doi.org/10.1016/J.PAED.2023.06.001


Social Skills of Elementary School Students in Bandung-West Java 

112 
 

Students: We Have Skills. Journal of Research on Educational Effectiveness, 15(4), 
717-747. https://doi.org/10.1080/19345747.2022.2037798. 

Strayhorn, J. (2002). Self-control: Theory and Research. Journal of the American Academy 
of Ch and Adolescent Psychiatry, 41, 7–16. High School. in Selection and Peer-
review under the responsibility of the ICHT Conference Committee, KnE Life 
Sciences, 

Syaodih, E., & Handayani, H. (2017). Developing Assertive Ability of Young Children 
as a Countermeasure Effort for Bullying Behaviour. Advances in Social Science, 
Education and Humanities Research (ASSEHR), 58, 163-168. 
https://doi.org/10.2991/icece-16.2017.28 

Taylor, L.K., & Hanna, J.R. (2018). Altruism Born of Suffering Among Emerging Adults 
in Northern Ireland. Journal of Aggression, Conflict and Peace Research, 10, 157-169. 
https://doi.org/10.1108/JACPR-01-2017-0271. 

Utami, D. S., Wati, N. L., Suryani., & Nurjanah, N. (2019), The Effect of Assertive 
Training towards Self-assertiveness among Female Adolescent of Bullying in 
Junior High School. in Selection and Peer-review under the responsibility of the ICHT 
Conference Committee, KnE Life Sciences, 716–725. 
https://doi.org/10.18502/kls.v4i13.5329.  

Varshney, D., & Ekbal, A. (2024). Yes, I am afraid of the sharks and also wild lions!: A 
multitask framework for enhancing dialogue generation via knowledge and 
emotion grounding. Computer Speech & Language, 87, 101645. 
https://doi.org/10.1016/J.CSL.2024.101645. 

Warneken, Felix (2018). How Children Solve the Two Challenges of Cooperation. 
Annual Review of Psychology, 69(1), 1-25. https://doi.org/10.1146/annurev-psych-
122216-011813. 

Wehby, J. H., & Kern, L. (2014). Intensive Behavior Intervention: What it is, what is its 
Evidence Base, and Why Do We Need to Implement Now?. Teaching Exceptional 
Children, 46(4), 38–44. https://doi.org/10.1177/00400599145523956. 

Wentzel, K. R., Donlan, A., & Morrison, D. (2012). Peer Relationships and Social-
motivational Processes. In A. Ryan, & G. Ladd (Eds.), Peer Relationships and 
Adjustment at School (pp. 79–108). Charlotte, NC: Information Age. 

Xie, F., & Derakhshan, A. (2021). A Conceptual Review of Positive Teacher 
Interpersonal Communication Behaviors in the Instructional Context. Frontiers in 
Psychology, 12, 708490. https://doi.org/10.3389/FPSYG.2021.708490/BIBTEX 

 
Copyright Holder : 

© Irfan Fauzi, et al., (2024). 
 

First Publication Right : 
© Jurnal Iqra’ : Kajian Ilmu Pendidikan 

 
This article is under: 

 
 
 

https://doi.org/10.1080/19345747.2022.2037798
https://doi.org/10.2991/icece-16.2017.28
https://doi.org/10.1108/JACPR-01-2017-0271
https://doi.org/10.18502/kls.v4i13.5329
https://doi.org/10.1016/J.CSL.2024.101645
https://doi.org/10.1146/annurev-psych-122216-011813.
https://doi.org/10.1146/annurev-psych-122216-011813.
https://doi.org/10.1177/00400599145523956
https://doi.org/10.3389/FPSYG.2021.708490/BIBTEX

