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ABSTRACT

Social awareness is a vital character trait shaped by educational patterns and
internalized values. One of the most effective ways to cultivate this trait is through
multicultural education, particularly when implemented in school settings. This
educational approach fosters key attitudes among students —such as respect,
acceptance of differences, and the ability to collaborate across ethnic and cultural
boundaries. Through these attitudes, students develop a deeper national
consciousness grounded in an appreciation for diversity. This study aims to
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INTRODUCTION

Social awareness is a social behavior that is characterized by a value system that lives
amid social entities and is formed into good behavior (Mulyawati et al., 2022). Understanding
and concern for social conditions regarding the impact of a person's actions in society is a social
awareness that involves empathy, social responsibility, and positive contributions based on
shared welfare. Conceptually, the meaning of social awareness is in the empirical realm, with
the scope of several conditions included in the normative empirical meaning (Isdiyanto, 2018).
This attitude reflects an attitude of consistency from within a person, and that awareness is
owned in its entirety through their rights and obligations in the community itself (Abute, 2019).
The emergence of social awareness is also influenced by the educational factors received and
taught. Social awareness through multicultural education refers to the approach of
understanding and appreciating cultural, ethnic, and social diversity in the context of
education. The direction of multicultural education is to instill the values of tolerance, inclusion,
and respect for differences in society. Efforts to integrate these different perspectives into the
curriculum and teaching practices, multicultural education encourages students to understand
and appreciate different backgrounds, reduce stereotypes, and promote social justice.
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Multicultural education is a pattern of educational approach to appreciate, integrate, and
respond to cultural diversity in the teaching and learning process (Salman et al., 2023). This
approach pattern is through the delivery of a curriculum that reflects cultural perspectives, as
well as developing an attitude of tolerance and understanding of intercultures among students.
Multicultural education is not only focused on introducing different cultures, but also on
eliminating stereotypes, discrimination, and social injustice (Lasaiba, 2022; Lesatari et al., 2023).
The goal is to create an inclusive and equitable learning environment, preparing students to
function according to effective behavior amid the dynamics of a multicultural society (Phytanza
et al, 2023). This concept is widely recognized in educational literacy as an important
instrument for forming a harmonious society and understanding the complexity of intercultural
relations.Social awareness is obtained from learning outcomes obtained through education to
easily understand social institutions in a pluralistic society. Through multicultural education,
the diversity that grows amidst social dynamics places social awareness as an important
instrument for students themselves. Multicultural education is education that can produce
intelligent students with a vision of understanding local culture, a high attitude of tolerance,
and forming a mature and comprehensive perspective for students. Multicultural education can
create a cultured and friendly learning environment without discrimination, even with the
diversity of religious, racial, and cultural backgrounds (Lasaiba, 2022).

Implementation in schools has made multicultural education an important part of
fostering students to appreciate differences more, inclusive in a harmonious framework. This
condition can effectively strengthen empathy and sympathy among fellow students, to
encourage each student to be able to understand a conducive social situation in mobilizing the
values of togetherness that they have (Khoiriyah, 2023). Multicultural learning offers an
alternative by using a learning method based on the diversity that is developing in its
environment. For students in particular, the learning model not only increases cognitive
knowledge but also builds social awareness amid multicultural entities (Mahendra, 2023).

Several studies related to this article have also been carried out, namely implementing a
multicultural education pattern to build students' understanding of cultural differences to
create an attitude of social awareness. Tareze (2022), in the results of his research on the SDGs
Collaborative Learning Model in Formal Education as a Global Issue to Increase Social
Awareness of Students, found that formal schools collaborating on SDGs can have a positive
effect on increasing knowledge and social awareness. In addition, it also has a positive effect on
the development of students' knowledge and skills and responsible attitudes as educated
people (Tareze et al,, 2022). Windayani (2024), with the research title Building Multicultural
Awareness Through the Implementation of Inclusive Education Models in Schools, found that
the multicultural education model can be an effective means of changing students' mindsets,
encouraging tolerance, and building a broader understanding of cultural diversity. Teachers
play a key role as the most important figures in the education system, including in the
implementation of the curriculum (Windayani et al.,, 2024). The main problem in Building
Students' Social Awareness Through Multicultural Education lies in the suboptimal integration
of multicultural values in the curriculum and learning practices in schools. Many educational
institutions are still normative and homogeneous in their approach, so they fail to respond
contextually to the cultural, religious, and social diversity that exists in the students'
environment. In addition, there are limitations in teacher competence in implementing
multicultural education in a reflective and transformative manner, as well as a lack of
evaluation facilities that can measure the development of students' social awareness holistically.
This creates a gap between the ideal goals of multicultural education and the reality of
educational practices in the field.

Relatedto the research results above, another aspect that needs to be studied and
researched is udents' social awareness when viewed in their social interactions. What kind of
multicultural education approach is applied to students in building student awareness? The
purpose of this study is to build students' social awareness through a multicultural education
approach that can foster an attitude of tolerance, empathy, and appreciation for differences. In
addition, this study also aims to identify effective pedagogical strategies in and at the same time
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challenges in internalizing the values of cultural diversity into students, so that they not only
understand differences as social realities, but also make them a strength to build a harmonious
and inclusive life together. This study is the birth of a multicultural education model that can be
applied contextually in the school environment, so that students not only have knowledge
about diversity, but also develop inclusive, tolerant, and fair social attitudes. Thus,
multicultural education is expected to be the foundation in forming a generation that is aware
of human values and can live side by side harmoniously in a pluralistic society.

Research Building Students' Social Awareness Through Multicultural Education has
strategic significance in responding to the challenges of globalization that demand the younger
generation to have the ability to live in a pluralistic and heterogeneous society. Through this
study, it is hoped that a solid pedagogical foundation will be formed to instill the values of
tolerance, justice, and social solidarity from an early age, to create a harmonious and civilized
social order. This research is important as a scientific and practical contribution in forming
inclusive and transformative education amidst the dynamics of the world's multicultural
society. Through multicultural education, students are invited to not only recognize but also
appreciate differences, to reduce discrimination and social conflict. This research is important
because it can provide real contributions in designing educational policies that support the
formation of a more tolerant and competitive generation at the international level. This paper
examines and explores students' social awareness obtained from multicultural education so that
students can understand, integrate, and interact amidst their social diversity.

METHOD

This descriptive qualitative research method uses a conceptual approach through
secondary sources or library research. The materials used are secondary, namely research
results, scientific works, and books written by experts. In descriptive qualitative research with a
conceptual approach through library studies, data processing and analysis are carried out
systematically with the following stages: Secondary Data Collection Data is collected from
various relevant scientific sources, such as Indexed journal articles (national and international),
Scientific books from education and multiculturalism experts, Research reports from credible
institutions, andEducation policy documents related to multiculturalism. Data is selected
purposively, namely only sources that have strong relevance to the theme of social awareness
and multicultural education.

Data Analysis The analysis was conducted using a content analysis approach, namely
interpreting the meaning of the text content (articles, books, research reports) to understand
how multicultural education is discussed and linked to students' social awareness. In addition,
a thematic analysis was also conducted, namely by organizing data into main themes, such as
the basic concept of multicultural education, strategies for strengthening social awareness, the
role of teachers, and the school environment. Each theme was analyzed in depth to find
relationships between concepts, gaps, and possible contributions to the development of
educational theory or practice.

RESULTS AND DISCUSSION
The Construction of Students' Social Awareness and Implementation of Multicultural
Education

Social awareness is a form of inner attitude of the ability to read and understand the
surrounding social conditions. Social awareness can be taught and developed in various ways,
including learning that is instilled in students. Stimulation of students by fostering sensitivity to
various environmental conditions and understanding social events that develop around them
(Richi et al., 2023). Social awareness can be described as the result of the meaning of the ongoing
contextual situation interaction process, about what is happening, what actions are taken, and
decisions that are considered (Idrus et al., 2010). Social awareness is a reference in taking
perspectives with others, respecting others with different backgrounds, and understanding
social norms and environmental carrying capacity for existing welfare (Dusenbury &
Weissberg, 2017).
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In a global landscape marked by the complexity of cultural identities and social
inequalities, education has a historical and ethical responsibility to shape students' social
consciousness as a foundation for a more just and inclusive society. Social consciousness—
which includes empathy, collective responsibility, and understanding of social dynamics—
needs to be constructed through a pedagogical approach that is not only informative, but also
transformative. Multicultural education, in this case, becomes a strategic instrument in
integrating the values of social justice, diversity, and tolerance into the learning process.

A recent study by Santoro & Smith (2021) confirms that multicultural education designed
with a critical approach can increase students' social awareness, especially in the context of
ethnic diversity and socio-economic backgrounds. Culturally responsive pedagogy must do
more than simply acknowledge differences; it must also engage students in critical reflection on
the socio-political structures that shape inequality (Santoro, N., & Smyth, 2021) (Caingcoy,
2023). This shows that multicultural education is not enough to be merely representative, but
must be reflective and advocative.

Furthermore, research by Coban et al. (2022) showed that students' participation in an
inclusive multicultural curriculum significantly increased social empathy and critical thinking
capacity towards global issues. Multicultural education not only fosters social cohesion but also
a moral framework in which students learn to navigate ethical dilemmas in a diverse society.
(Coban et al., 2022).

Multicultural awareness is an important foundation in forming a tolerant, inclusive, and
globally-minded generation. Amid the increasingly diverse society due to globalization, social
mobility, and cross-cultural integration, multicultural education is no longer an option, but a
necessity. Therefore, building students' multicultural awareness is one of the strategic priorities
in the 21st-century education system.

Multicultural awareness is not just knowledge about ethnic, religious, linguistic, or
cultural diversity, but deeper than that, including reflective attitudes, social empathy, and
openness to differences as collective wealth. James A. Banks, a pioneer of multicultural
education, stated that "multicultural education is a transformative process that helps
individuals to develop a broader understanding of different cultural experiences, while
simultaneously examining their cultural assumptions" (Banks, 2016). Thus, the construction of
this awareness involves cognitive, affective, and axiological processes that are interactive and
dynamic.

Social awareness for students has a strong construction divided into three main
dimensions, namely:

a. Tacit Awareness is an attitude of awareness that arises from the perspective of a person or
other people.

b. Focal Awareness is a form of objective awareness based on observations that come from
within oneself or around oneself.

c. While Content Awareness is an attitude of awareness that has been observed with
attitudes through appearance or experience (Abute, 2019).

First, Tacit Awareness refers to knowledge and understanding that students have
intuitively or unconsciously, often due to experience or practice. This knowledge and
understanding is a form of knowledge that is difficult to express verbally, but influences how
we behave and make decisions in certain situations. Tacit Awareness often involves sensitivity
to subtle nuances and direct experiences that shape a person's abilities in a particular context.

Second, Focal Awareness is a mental state of students who focus intensely focused
attention on certain objects or information, while other experiences are out of focus. This
condition focuses on individuals to process information deeply and effectively. Focal
Awareness is the key to cognitive processes such as problem solving and decision making when
in social relationships.

Third, Content Awareness is the understanding or knowledge that students have about
specific information, with full consideration. This includes awareness of the details, context, and
meaning of the material obtained or studied. This ability is very urgent in learning and decision
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making, because it can ensure that individual students process and assess the accuracy of
information and details.

Social awareness can grow in line with the learning that occurs in the student's learning
process. The ability to refer to recognize, empathize with others is a social awareness that
understands the existence of major differences according to existing cultural history. The
attitude of recognizing and agility in evaluating problems, both individually and in groups, in
their interactions (CASEL, 2015).

According to Al Haikal, social awareness is not limited to the social aspects of each
individual, but is also closely related to the personal side of a person who interacts with others,
helps each other, and works together. In its achievements at the high school level, social
awareness encompasses five aspects of categories, including; (1) the foundation of ethical
behavior; (2) emotional maturity; (3) awareness of social responsibility; (4) self-development; (5)
peer social relations (Hasbi et al., 2021).

In forming the construction of students' social awareness, it is also influenced by the
learning obtained from multicultural education. The most important point of the objectives of
multicultural education includes a method of teaching diversity that grows among students
from natural situations, to raise an attitude of awareness of diversity, equal rights, humanity,
justice, and the growth of democratic values in understanding and solving social problems
(Mahendra, 2023).

Multicultural education is to apply the ability to read and master cultural literacy,
namely relying on the limits of one's abilities and skills through reading, writing, speaking,
calculating, and speed in solving problems (Herlanti et al., 2019; Islami et al., 2016).

Cultural literacy can also be interpreted as an effort to know, explain, and recognize the
culture of the archipelago (national) and the preservation of local wisdom of a nation (Ahsani &
Azizah, 2021). Therefore, a person's ability to understand diversity through social is the
substance of the meaning of cultural literacy itself (Tohani & Sugito, 2019).

The application of multicultural awareness in education requires systemic integration at
various levels, starting from the curriculum, teaching methods, to social interaction patterns in
the school environment. First, the curriculum must be developed with an intercultural
pedagogy approach, which places diversity as an integral part of the learning material. Not only
studying other cultures superficially, but also analyzing power relations, the history of
colonialism, and the social inequality that accompanies it.

Second, teachers, as the main actors in the educational process, must have multicultural
competence. As stated by Nieto and Bode, multicultural teachers are those who not only
understand the diversity of students but are also able to create safe, fair, and empowering
classrooms of all cultural backgrounds. Continuous professional training and critical reflection
on personal bias are crucial aspects in this regard (Nieto & Bode, 2018).

Third, multicultural education practices need to involve direct experience through cross-
cultural activities, interfaith dialogue, and collaborative projects that stimulate interaction
between students from various backgrounds. A study by UNESCO (2023) shows that
participatory approaches and concrete experiences are more effective in forming empathy and
reducing prejudice than conventional teaching methods (UNESCO, 2023).

Education is a process of changing attitudes, perspectives, and behavior of a person or
group to mature attitudes of maturity through the process of teaching, training, behavior, and
learning methods (Abildinova et al., 2024). In this perspective, the meaning of education is the
process of cognitive instillation (transfer of knowledge). Meanwhile, etymologically,
multicultural consists of two words, namely multi, which means many, diverse, and various,
and the word cultural (culture) means culture, tradition, politeness, or maintenance. So the
substance of the meaning of multicultural education is the teaching process to form and build
students who understand the many differences in socio-cultural colors (people of color)
(Maksum, 2011).

Multicultural education is expected to be able to produce a sustainable and harmonious
life in the context of interactions in a pluralistic community life (Wilodati & Maftuh, 2023). In
practice, multicultural education seeks to empower diverse educators and students (Mariyono,
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2024), heterogeneous and plural, to understand and respect each other as a form of inclusive
character or open to differences (Winata et al., 2020).

Ridhuanulloh explained that there are quite a lot of materials related to the values and
meanings of multiculturalism, and some of them start with the introduction of ethnicity,
religion, race, customs, and so on (Ridwanulloh et al., 2024). In the field of history and
sociology, lessons are related to each other. In history lessons, students are taught how the
origins or beginnings of a tribe, religion, or tradition developed, and then in sociology lessons,
students are taught how to interact with individuals or groups. In addition, material is also
provided on how one should respect one another or have a sense of tolerance to avoid conflicts
that will trigger divisions between groups or individuals.

Normatively, multicultural education is in line with the principles of social justice and
human rights. In a practical context, this is a preventive mechanism against radicalism,
discrimination, and intolerance that have the potential to threaten social cohesion (Lawyer,
2018; Sleeter, 2014). An empirical study by Berry in the Journal of Cross-Cultural Psychology
proves that individuals with high levels of multicultural awareness tend to have more stable
psychological well-being, lower levels of social anxiety, and better social skills (Berry & Ward,
2016).

The construction of students' multicultural awareness is not an instant process, but rather
a continuous pedagogical transformation. Planned, reflective, and inclusive educational
interventions are needed so that students not only understand diversity as a social fact, but also
internalize it as a value that guides behavior and decisions (Tamang, 2023). Thus, multicultural
education is not only an instrument of social integration but also the foundation of a civilized
civilization.

The Role of Educators in Building Social Awareness

Education plays a central role in shaping social awareness, which is the foundation for an
inclusive, just, and sustainable society. Through the right pedagogical approach, education not
only transfers knowledge but also fosters empathy, social responsibility, and awareness of
diversity. In the architecture of 21st-century education, educators do not only act as transmitters
of knowledge, but also as agents of social transformation who are responsible for shaping
students' social awareness. Social awareness, which includes empathy, justice, and collective
responsibility, does not grow naturally, but is constructed pedagogically through role models,
reflective dialogue, and value-based learning,.

According to Ladson-Billings (2021), effective teachers in the context of a pluralistic
society must be able to apply culturally relevant pedagogy that not only values diversity but
also teaches students to understand and challenge unfair social structures. He emphasized that
teaching is never neutral; teaching supports the status quo or challenges it by fostering critical
awareness in students (Ladson-Billings, 2021). Educational philosopher John Dewey
emphasized that schools are social institutions that aim to prepare individuals to live in a
democratic society. According to him, education should encourage active participation and
critical reflection on social reality. In his work, Dewey stated that education is a regulatory
process for sharing in social awareness, and adjusting individual activities based on this social
awareness is a sure method for social reconstruction.

Research by Sarifin (2024) shows that the integration of sociology into the school
curriculum can increase students' social awareness and responsibility. Through an
understanding of social issues and diversity, students are invited to think critically and develop
cultural competence (Sarifin et al., 2024). In addition, multicultural education in elementary
schools is effective in increasing students' empathy and social awareness. Methods such as
project-based learning and materials that reflect diversity encourage positive interactions
between students from different backgrounds (Lubis et al., 2024)

Anhar in Wahid (2023) explains that in building social awareness for students, the role of
educators is very strategic. Especially in the school environment because students experience
growth and development in various aspects. The roles of educators include correctors,
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inspirators, informants, organizers, motivators, initiators, facilitators, guides, demonstrators,
class managers, mediators, supervisors, and evaluators (Riyadi & Adilah, 2022).

Teachers as educators and guides in the school environment, teachers have a strategic
opportunity in patterning students' perceptions in responding to social issues. Teachers also
have great potential to instill moral values, life ethics, and social responses to maintain
harmony with fellow students and the community. Paulo Freire in Sumitro, three awarenesses
are derived from the educational paradigm. The three consciousnesses are magical
consciousness, naive consciousness, and critical consciousness (Sumitro & Yuliadi, 2019)

First, Magical Consciousness is a level of human (society) consciousness that is unable to
see the connection between one factor and another. This level of consciousness for a person is
the inability to act rationally, and his lifestyle is in a problem area. The inability to assess the
correlation of social events makes him tend to interpret all events magically. This condition can
form a form of biased behavior when interpreting various events in his daily life. Second, Naive
Consciousness, namely the existence of self-change to adjust to the undeniable reality of life,
towards correcting deviations in a person in a hard system. Naive consciousness can also be
said to be a form of transitional consciousness. In the context of naive consciousness, each
individual understands that social dynamics affect their socio-cultural facts, but there is no
effort to improve the system. Each individual at this level of consciousness tends to position
themselves more with the existing dynamic system. Third, Critical Awareness is divided into
two forms, namely: First, acceptance or rejection of each individual towards the exploitative
discriminatory behavior of the authorities, Second, behaving naturally, consciously, and
systematically to make changes or improve the system for the better. If naive awareness blames
itself, but in a critical awareness attitude, it tries more to make changes without blaming itself.
The main actor in determining the success of student formation in schools is the teacher
(Mizaniya & Muqowim, 2020). Of course, education in values and morality is needed, including
honesty (Munif et al., 2021). Honesty is part of building students' social awareness (Suciati et al.,
2023). Honesty is one of the main achievements that must be realized by educators in the
learning process, as a foundation in equipping students with skills, character integrity, respect
for the environment, and a tolerant attitude in every social interaction that is carried out every
day (Elsayed, 2024; Sakti et al., 2024). Through the value of honesty, students' social awareness
can grow significantly, enabling them to position themselves appropriately in distinguishing
between rights and obligations, as well as fostering a sense of responsibility for every action
taken.

Nunung Pertiwi (2021) describes several important points of teacher patterns and
strategies as educators in forming honest character in building students' social awareness
(Pertiwi, 2021), including; First, conduct intensive and continuous teaching to students.
Building social awareness through teaching honest character should continue to be provided by
all teachers in schools. If students are accustomed and accustomed to being taught to be honest,
it will make them more trustworthy and always get good assessments from others. Building
students' social awareness through instilling an honest attitude cannot be done in passing, but
the learning must be intensive and ongoing. Second, get used to behaving honestly. Teacher
educators in schools must provide examples of teaching students the habit of behaving
honestly. Getting used to behaving honestly for teachers provides knowledge about honesty,
getting used to being honest at school, especially when learning hours begin (Daniah, 2018).
Teachers also need to provide rewards for students' honest behavior, for example, words of
praise to students who do not cheat in learning, and are responsible for all their actions. This
method can make students continue to maintain honest behavior, both at school and outside of
school. Third, Exemplifying. In addition to being an educator, a teacher can exemplify an
example that can be imitated by their students. Especially when giving examples of teaching
honest character, a teacher does not just transfer and add knowledge, but much more
importantly exemplifies honest behavior (Aprilianingsih & Lisnawati, 2019).

Fourth, provide punishment. The provision of punishment must still be useful as an
evaluation for students and learning to be responsible for all the risks of their behavior.
Punishment is a form of control to accustom students to be honest in building their social
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awareness (Nuraisah et al., 2023). The punishment given is by the level of risk and should not
be excessive according to the impact of the student's actions themselves. Fifth, always carry out
honest reflection. Honesty reflection is a way to evaluate students' attitudes while under the
teacher's supervision regarding students' honest behavior. While at school, the figure of a
teacher should also reflect this honesty. The purpose is to change students after honest
reflection so that it can be applied in schools, families, and communities (Gonz & Ortiz, 2020).
In the process, formal education aims to form self-awareness for students. Teachers have a
strong and dominant role in strengthening self-awareness in each of their students (Harefa et
al., 2022; Laoli et al., 2022). Teachers should be figures who carry out character formation and
not only transfer knowledge, but are also strong in building students' personalities who obey
legal norms (Zendrato & Lase, 2022).. Character education that emphasizes values such as
integrity, empathy, and social responsibility contributes significantly to the development of
social awareness. Programs such as "Adiwiyata School" show that the integration of character
values in school activities can encourage active participation of students in social and
environmental activities (Judijanto & Purnama, 2024). Civic education also plays an important
role in forming attitudes of tolerance and global awareness. Through relevant curriculum and
inclusive learning environments, students are encouraged to understand democratic values and
active participation in society (Andriani, 2024).

Emotional intelligence plays a role in shaping students' social behavior (Adiba & Latip,
2021). Studies show that high levels of emotional intelligence are positively correlated with
social interaction skills, conflict resolution, and interpersonal skill development (Tika et al.,
2024). Social-emotional learning (SEL) programs have been shown to increase empathy, reduce
physical aggression, and improve students' academic performance. The implementation of SEL
since elementary school can reduce the likelihood of students engaging in negative behavior in
the future (Adiba & Latip, 2021; Cahill & Dadvand, 2020). Recent empirical studies by Zembylas
(2022) show that emotionally and critically trained educators have a significant contribution in
fostering students' social awareness through inclusive and reflective learning. Zembylas writes
that emotionally responsive teaching can humanize education, making room for social
awareness and ethical action among students (Zembylas, 2022). Thus, the role of educators in
building social awareness goes beyond the cognitive dimension; it touches the affective and
ethical realms. Educators become mediators of humanitarian values and social justice, which if
implemented consistently, will produce a generation of learners who are not only intellectually
intelligent but also sensitive to social realities.

Education has a strategic role in shaping socially conscious and responsible individuals.
Through the integration of social values in the curriculum, the development of emotional
intelligence, and a pedagogical approach that emphasizes active participation, education can be
an effective tool for social transformation. Thus, investing in socially conscious education is an
investment in the future of a more just and inclusive society.

Challenges of Multicultural Education in Building Social Awareness

Multicultural education is very important in the lives of Indonesian people to contribute
to maintaining harmony between humans. Multicultural education will see living beings as
humans who will not be separated from the basic roots of cultural foundations and ethnic
communities (Saptadi et al., 2023). The factual phenomenon of multicultural education in this
era, a construction of paradigms, methodologies, and ideologies that are considered capable of
exploring the diversity of the nation, diversity of language literacy, ethnic richness, differences
in religious beliefs, culture, and other social pluralities. Multicultural education as a teaching of
wisdom is very effective in anticipating in responding to negative impacts in the era of
globalization (Aprilianto & Arif, 2019).

In the era of the industrial revolution 4.0, the polarization of social dynamics has faded,
and the collapse of social humanities values has occurred. The growth of the current generation,
as millennials who were present around the 1990s-2000s, has shown a tendency towards
symptoms of moral decadence. The tendency towards a consumerist lifestyle, free association,
being indifferent, not respecting differences, and the collapse of ethical behavior on social
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media are evidence of a series of immoralities. Social media contributes to reversing students'
behavior and way of thinking. Everyone becomes free and accustomed to commenting freely,
criticizing through writing, and available publication media (Herlina, 2018). Multicultural
education is a strategic approach in building an inclusive and tolerant society amidst cultural,
ethnic, religious, and linguistic diversity. However, its implementation faces various complex
challenges that require in-depth analysis and sustainable solutions.

a. Limited Teacher Competence. One significant challenge is the lack of teacher training and
understanding of the principles of multicultural education. According to Tira Nur Fitria
(2023), the success of multicultural education is highly dependent on teacher innovation
and concern in developing learning methods that respect diversity. Without adequate
training support, teachers tend to adopt a homogeneous approach that is insensitive to
students' cultural differences (Fitria, 2023).

b. Lack of Integration in the Curriculum. Eko Suncaka (2024) identified the dilemma in
integrating multicultural values into the education curriculum. Often, the approach used is
symbolic, such as celebrating a particular culture, without touching on deeper aspects such
as values, norms, and different world perspectives. This can lead to shallow understanding
and be ineffective in building multicultural awareness (Suncaka, 2024).

c. Social and Political Resistance. The implementation of multicultural education often faces
resistance from the community and policymakers who view diversity as a threat to
national identity. A study by Rahmawati et al. (2024) shows that without strong policy
support and collective awareness, multicultural education efforts can be hampered by
conservative political and social dynamics (Rahmawati et al., 2024).

d. Digital Divide and Neocolonialism. Technological developments, especially the use of
artificial intelligence (Al), bring new challenges to multicultural education. Nyaaba et al.
(2024) highlighted that Al developed with a dominant cultural perspective can reinforce
bias and marginalization towards local cultures, creating a form of digital neocolonialism
in education (Nyaaba et al., 2024).

The dynamics of this era of change have also led to the entry into the periodization stage
of internet-based technology, or referred to as the era of revolution 4.0. This era is a situation
where rapid development of technology and information occurs. The impact is that the
industrial revolution 4.0 has influenced the paradigm, behavior, and patterns of human life
(Ekasari & Dharmawan, 2012). The factual conditions of the industrial revolution 4.0 show that
the role of multicultural education is urgently expected to be able to ward off and minimize all
the impacts it causes. Of course, every student can be wise in using social media carefully, not
reckless in conveying words, writings, and criticisms (Seben Zatkova et al., 2022; Winata et al.,
2020). Multicultural education is faced with a challenge of globalization that is structured and
massive. Globalization, which gives birth to digitalization, has become a homogenization of
people's patterns and lifestyles. Multicultural education is very important to accommodate to
build social awareness for students, which also becomes capital to overcome several inevitable
challenges of globalization (Firmansya, 2024; Lonto & Umbase, 2020).

James A. Banks, a leading figure in multicultural education, emphasizes the importance
of balance between national unity and cultural diversity. He stated that "without diversity,
unity can turn into cultural oppression; without unity, diversity can lead to social
fragmentation" (Banks, 2016). Mohammad Mahatir in Mu'min (2016) is of the view that the
globalization situation has given birth to multiple new realities that must be addressed,
including the shift in society from modernity to postmodernity (Mu'min, 2016). All humans
living in this modern era are beginning to feel a behavioral crisis, which is marked by
theoretical-philosophical issues to practical-empirical issues. Another form of challenge is the
reality of the plurality of the Indonesian nation as a vast archipelagic country with 13,000
islands, a population of 282,477,584 people consisting of 200 languages and 300 different tribes,
and inhabited by various religious beliefs embraced by the Indonesian people. This fact is
certainly an important note that multicultural education is an urgent instrument in answering
all these facts.
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All societies in the world have been approached by globalization with all the impacts
found between acceptance (positive) and rejection (negative). The positive impact in this era is
at the point of development of information and communication technology. While the negative
impact is that almost most humans have fallen into the trap of the object of globalization. Based
on this condition, various preparations are needed, namely mental and intellectual, to overcome
the era of globalization as a social phenomenon. The ability to choose and sort, and filter from
the form of change has become a challenge for multicultural education itself. Anita Lie said that
globalization has three challenges for multicultural education in Indonesia, namely: First, the
phenomenon of hegemony in our educational climate, there is a situation of elasticity between
excellence and affordability. Students are carried away by the current to separate themselves
from school by adjusting their socio-economic, religious, and ethnic conditions. Second, the
curriculum is based on socio-economic status, local culture, gender, and geography. This
provides a direction of imbalance in forming students' multicultural awareness. Third, teachers.
The ability and competence of teaching staff, especially teachers in Indonesia, need to be
improved, especially in providing multicultural learning (Lie, 2019). At a macro level, the
educational climate is faced with challenges in the global-multicultural era by presenting
education as an important identity, to produce students who have high competitiveness
(qualified) or become blind consumers who are unable to face the massive globalization attacks.
Global-multicultural is full of competition, intrigue, and ideological threats. In other social
institutions, especially the real economy and financial systems, the challenge of consumerism in
multicultural education also affects the formation of students' social awareness. In dealing with
all these challenges, the implementation of teaching patterns given to students must be able to
facilitate improving the quality of knowledge levels on a national scale. The diverse learning
conditions of students also provide a broader understanding and experience. Students can
communicate with various ethnic cultures and become a harmonious bridge in the future when
facing job opportunities (Mahmudah & Tamjid Noor, 2023).

CONCLUSION

To build students' social awareness in understanding cultural diversity and the strong
current of globalization pressure, multicultural education in schools is very urgent in exploring
cultural and racial differences among students. Students need to be equipped with an inclusive
educational approach to support students' different backgrounds. Social awareness for students
that is expected through multicultural education is not just tacit awareness, namely intuitive
awareness according to their personal views, but can also form the emergence of focal
awareness, namely mental awareness with their own and others' perspectives, and content
awareness in the form of awareness that can integrate all existing perspectives with
confirmation through experience and understanding.

There are several strategic recommendations offered in this article related to
multicultural education, namely; Organizing intensive training for teachers to improve their
competence in managing culturally diverse classes. Integrating multicultural perspectives in
depth into the curriculum, including in teaching materials, teaching methods, and evaluation.
Inclusive Policy. Encourage governments and educational institutions to formulate policies that
support diversity and inclusion in all aspects of education. Critical Use of Technology. Develop
and use educational technology that is sensitive to local cultural contexts, and avoid the
dominance of certain cultures in digital content. Multicultural education is key to forming a just
and harmonious society in the era of globalization. However, the challenges faced require a
holistic approach that involves all stakeholders. With a shared commitment, education can be
an effective tool for social transformation in weaving diversity into a national strength.

REFERENCES

Abildinova, G., Assainova, A., Karymsakova, A., Abykenova, D., & Temirkhanova, M. (2024).
Transforming High School Education with Digital Tools: A Systematic Review.
International Journal of Learning, Teaching and Educational Research, 23(8), 668-694.
https:/ /doi.org/https:/ /doi.org/10.26803 /ijlter.23.8

160



Abute, E. La. (2019). Konsep Kesadaran Sosial Dalam Pendidikan. Jurnal Pendidikan Glasser, 3(2),
186-195. https:/ /doi.org/10.32529/ glasser.v %vi%i.338

Adiba, L. F., & Latip, A. E. (2021). Social Emotional Learning Program For Build Responsible
Character of Students in Elementary School. Journal of Madrasah Ibtidaiyah Education, 5(1),
67-77. https:/ /doi.org/http:/ /dx.doi.org/10.32934 /jmie.v5i1.228

Ahsani, E. L. F, & Azizah, N. R. (2021). Implementasi Literasi Budaya dan Kewarganeraan
Untuk Mengembangkan Keterampilan Sosial Siswa Madrasah Ibtidaiyah di Tengah
Pandemi. Jurnal Pendidikan Kewarganeraan, 11(Mei), 7-16.
https:/ /doi.org/https:/ /dx.doi.org/10.20527 / kewarganegaraan.v11i01.10317

Andriani, S. (2024). The Role of Citizenship Education in Building Global Citizens. International
Journal of Students Education, 2(2), 179-183.
https:/ /doi.org/https:/ /doi.org/10.62966/ ijose.vi.760

Aprilianingsih, E., & Lisnawati, S. (2019). Hubungan Ketedaladanan Guru Terhadap Akhlak
Siswa di MTs Ar Rofiqy Kabupaten Bogor. Jurnal Mitra Pendidikan, 3(4), 541-552.

Aprilianto, A., & Arif, M. (2019). Pendidikan Islam dan Tantangan Multikultural: Tinjauan
Filosofis. Nazhruna: Jurnal Pendidikan Islam, 2(2), 279-289.
https://doi.org/https:/ /doi.org/10.31538 /nzh.v2i2.339

Banks, J. A. (2016). Cultural Diversity and Education: Foundations, Curriculum, and Teaching.
Routledge Taylor& Francis Group.
https:/ /doi.org/https:/ /doi.org/10.4324 /9781315622255

Berry, J. W., & Ward, C. (2016). Multiculturalism (Issue April). Cambridge University Press.
https://doi.org/10.1017/CBO9781316219218.026

Cahill, H., & Dadvand, B. (2020). Social and Emotional Learning and Resilience Education (pp. 205-
223). https:/ /doi.org/10.1007/978-981-15-3959-6_11

Caingcoy, M. E. (2023). Culturally Responsive Pedagogy : A Systematic Overview. Diversitas
Journal, 8(4), 3203-3212. https:/ /doi.org/10.48017/dj.v8i4.2780

CASEL. (2015). Collaborative for Academic, Social and Emotional Learning. CASEL Guide:
Effective Social and Emotional Learning Programs - Middle and High School Edition,.
https:/ /staticl.squarespace.com/ static/5532b947e4b0edee99477d27 /t/5d0948b6a78e0100
015£652f/1560889545559 / CASEL+Secondary+Guide+2015.pdf

Coban, A., Karaman, E., & O Oztiirk, M. (2022). No Title. International Journal of Educational
Development, 88, 102515. https:/ /doi.org/https:/ /doi.org/10.1016/j.ijedudev.2021.102515

Daniah. (2018). Model Pembinaan Karakter Religius Terintegrasi Pada Pembelajaran Sains di
Pendidikan Dasar. Pioner Jurnal Pendidikan, 7(1), 19-28.
https:/ /doi.org/http:/ /dx.doi.org/10.22373 / pjp.v7il.3318

Dusenbury, L., & Weissberg, R. P. (2017). Social Emotional Learning in Elementary School:
Preparation for Success. OneSearch for Abilene Christian University. Education Digest, 83(1),
1-12. http:/ /www.rwijf.org/socialemotionallearning

Ekasari, P., & Dharmawan, H. (2012). Dampak Sosial-Ekonomi Masuknya Pengaruh Internet
Dalam Kehidupan Remaja di Pedesaan. Sodality: Jurnal Sosiologi Pedesaan, 06(01), 57-71.
https:/ /doi.org/http:/ /dx.doi.org/10.22500/sodality.v6i1.5809

Elsayed, W. (2024). Heliyon Building A Better Society : The Vital Role of Family’s Social Values
in Creating A Culture of Giving in Young Children’s Minds. Heliyon, 10(7), €29208.
https:/ /doi.org/10.1016/j.heliyon.2024.e29208

Firmansya, H. (2024). Implementation Of Multicultural Education In Facing The Challenges Of
Globalization. Jurnal Scienta, 13(02), 2055-2062. https://doi.org/DOI 10.58471/
scientia.v13i02

Fitria, T. N. (2023). Implementation, Challenges and Solution of Multicultural Education in
School. PRIMACY: Journal of English Education and Literacy, 2(2), 85-106.
https:/ /doi.org/https:/ /doi.org/10.33592/ primacy.v2i2.4085

Gonz, M., & Ortiz, L. (2020). The Impact of the University Classroom on Managing the Socio-
Educational Well-being: A Global Study. International Journal Environmental Research and
Public Health, 17(3), 1-27. https:/ /doi.org/http:/ /dx.doi.org/10.3390/ ijerph17030931

Harefa, A., Harefa, J. E., Zagoto, M. M., & Dakhi, O. (2022). Management of Learning Based on

161



Pancasila Values in Early Childhood. Jurnal Pendidikan Anak Usia Dini, 6(4), 3124-3132.
https:/ /doi.org/10.31004/ obsesi.v6i4.2247

Hasbi, M., Haikal, A., Lasan, B. B., & Hidayaturrahman, D. (2021). Profil Kesadaran Sosial Siswa
dan Implikasi terhadap Layanan Bimbingan Konseling di SMA. Jurnal Pendidikan : Teori ,
Penelitian Dan Pengembangan, 6(8), 1334-1340.

Herlanti, Y., Mardiati, Y., Sofyan, A., & Zulfiani, Z. (2019). Finding Learning Strategy in
Improving Science Literacy. Jurnal Penelitian Dan Pembelajaran IPA, 5(1), 59-71.
https:/ /doi.org/10.30870/jppi.v5i1.4902

Herlina, L. (2018). Disintegrasi Sosial Dalam Konten Media Sosial Facebook. Jurnal Pembangunan
Sosial, 1(2), 232-258. https:/ /doi.org/https:/ /doi.org/10.15575/jt.v1i2.3046

Idrus, Z., Abidin, S. Z. Z., Hashim, R., & Omar, N. (2010). Social awareness : The Power of
Digital Elements in Collaborative Environment. WSEAS TRANSACTIONS on
COMPUTERS, 6(6), 644-653.
https:/ /doi.org/https:/ /doi.org/10.69552 / tarbiyatuna.v7i1.1810

Isdiyanto, I. Y. (2018). Problematika Teori Hukum , Konstruksi Hukum dan Kesadaran Sosial.
Jurnal Hukum Novelty, 9(1), 54-69. https:/ /doi.org/10.26555 /novelty.v9i1.a8035

Islami, R. A. Z. El, Nahadi, & Permanasari, A. (2016). Membangun Literasi Sains Siswa Pada
Konsep Asam Basa Melalui Pembelajaran Inkuiri Terbimbing. Jurnala Penelitian Dan
Pembelajaran IPA, 2(2), 110-120.
https:/ /doi.org/https:/ /dx.doi.org/10.30870/jppi.v2i2.662

Judijanto, L., & Purnama, Y. (2024). The Relationship Between Character Education in Schools
and Social Awareness in Sustainable Development Hubungan Antara Pendidikan
Karakter di Sekolah dan Kesadaran Sosial Masyarakat dalam Pembangunan
Berkelanjutan.  Jurnal = Terobosan  Peduli  Masyarakat (TIRAKAT, 1(3), 201-210.
https:/ /doi.org/https:/ /doi.org/10.61100/j.tirakat.v1i3.222

Khoiriyah. (2023). Internalisasi Pendidikan Multikultural di Pesantren. Tarbiyatuna, 7(1), 71-86.

Laoli, J. K., Dakhi, O., & Zagoto, M. M. (2022). Model Pembelajaran Jigsaw untuk Meningkatkan
Motivasi dan Hasil Belajar Mahasiswa Pendidikan BK pada Perkuliahan Filsafat
Pendidikan. Edukatif: Jurnal llmu Pendidikan, 4(3), 4408-4414.
https:/ /doi.org/https:/ /doi.org/10.31004/ edukatif.v4i3.2863

Ladson-Billings, G. (2021). Culturally relevant pedagogy 2.0: a.k.a. the remix. Eaching and
Teacher Education, 100, 103286. https:/ /doi.org/https:/ /doi.org/10.1016/j.tate.2021.103286

Lasaiba, M. A. (2022). Pendidikan Multikultural dan Implementasinya di Dunia Pendidikan.
GEOFORUM, 1(2), 36-49. https:/ /doi.org/10.30598 / geoforumvolliss2pp36-49

Lawyer, G. (2018). The Dangers of Separating Social Justice from Multicultural Education :
Applications in Higher Education. Nternational Journal of Multicultural Education, 20(1), 86—
101. https://doi.org/https:/ /doi.org/10.18251/ijme.v20i1.1538 Lestari, A., Salminawati,
S., & Usiono, U. (2023). The Multicultural Education in the Perspective of Islamic
Education Philosophy. Bulletin of Science Education, 3(3), 320-329.

Lestari, A., Salminawati, S., & Usiono, U. (2023). The Multicultural Education in the Perspective
of Islamic Education Philosophy. Bulletin of Science Education, 3(3), 320-329.
https:/ /doi.org/10.51278 /bse.v3i3.915

Lie, A. (2019). Mengembangkan Model Pendidikan Multikultural. Diakses Tanggal 7 Tahun 2024
Secara On-Line Di Http.//Www.Kompas.Com.

Lonto, A., & Umbase, R. (2020). Multicultural Education in the Globalization Era: Challenges and
Expectations. https:/ /doi.org/10.2991/assehr.k.201014.004

Lubis, R. R., Dwiningrum, S. I. A., & Supartinah. (2024). Multicultural Education in Increase
Social Awareness and Empathy Among Student Elementary School. International Forum
Research on Education, Social Sciences Technology and Humanities, 1(2), 338-344.

Mahendra, P. R. A. (2023). Peran Pendidikan IPS dalam Pendidikan Multikultural. Journal on
Education, 05(02), 4468-4475. http:/ /jonedu.org/index.php/joe

Mahmudah, & Tamjid Noor. (2023). Pendidikan Multikultural Sebagai Preventif Ideologi
Radikalisme di Kalangan Santri Madrasah. Al Qalam: Jurnal Ilmiah Keagamaan Dan
Kemasyarakatan, 17(2), 1143-1154. https:/ /doi.org/10.35931/aq.v17i2.2001

162



Maksum, A. (2011). Pluralisme dan multikulturalisme: paradigma baru pendidikan agama Islam di
Indonesia. Aditya Media Pub.
https:/ /scholar.google.com/ citations?view_op=view_citation&hl=en&user=NVyZBS8oAA
AAJ&citation_for_view=NVyZB8oAAAA]:20s0gNQ5qMEC

Mariyono, D. (2024). Indonesian Mosaic: The Essential Need for Multicultural Education.
Quality Education for All, 1(1), 301-325. https:/ /doi.org/10.1108 / QEA-05-2024-0042

Mizaniya, & Muqowim. (2020). Model Pembiasaan Karakter Kedisiplinan Melalui Kegiatan
Ekstrakurikuler Pramuka di MI Al-Muhsin Yogyakarta. Fondatia : Jurnal Pendidikan Dasar,
4(2), 205-221. https:/ /doi.org/https:/ /doi.org/10.36088 / fondatia.v4i2.882

Mu'min, M. (2016). Pendidikan Islam Multikultural dalam Perspektif Filosofis. Fenomena, 8(1),
73-89. https:/ /doi.org/https:/ /doi.org/10.21093/£j.v8i1.487

Mulyawati, Y., Marini, A., & Nafiah, M. (2022). Pengaruh Empati Terhadap Perilaku Prososial
Peserta Didik Sekolah Dasar. Scholaria : Jurnal Pendidikan Dan Kebudayaan, 12(2), 150-160.
https://doi.org/https:/ /doi.org/10.24246 /j.js.2022.v12.i2.p150-160

Munif, M., Rozi, F., & Yusrohlana, S. (2021). Strategi Guru Dalam Membentuk Karakter Siswa
Melalui Nilai-Nilai Kejujuran. Fondatia: Jurnal Pendidikan Dasar, 5(2), 163-179.
https://doi.org/http:/ /dx.doi.org/10.36088 / fondatia.v5i2.1409

Nieto, S., & Bode, P. (2018). Affirming Diversity: The Sociopolitical Context of Multicultural
Education. ~ Pearson.  https://www.amazon.com/Affirming-Diversity-Sociopolitical-
Multicultural-Foundations/dp/0134047230#

Nuraisah, S., Yeni, R., & Rizqa, M. (2023). Effectiviness of Reward and Punishment on Student
Leaning Discipline. LITERACY : International Scientific Journals Of Social, Education and
Humaniora, 2(2), 1-10. https:/ /doi.org/https:/ /doi.org/10.56910/literacy.v2i2

Nyaaba, M., Wright, A., & Choi, G. L. (2024). Generative Al and Digital Neocolonialism in
Global Education: Towards an Equitable Framework. Computer Science and Societyand
Society, 5(6), 1-18. https:/ /doi.org/https:/ /doi.org/10.48550/ arXiv.2406.02966

Pertiwi, N. D. (2021). Peran Guru dan Orang Tua Dalam Membentuk Karakter Jujur Pada Anak.
Jurnal Tunas Nusantara, 3(1), 324-335.

Phytanza, D. T., Nur, R. A., Hasyim, Mappaompo, M. A., Rahmi, S., Oualeng, A., Iswati, &
Rukmini, B. S. (2023). Pendidikan Inklusif: Konsep, Implementasi dan Tujuan. Rey Media
Grafika.

Rahmawati, S., A, F. Q., Failasufa, 5., Mumtaz, M., & Tamami, R. (2024). Democracy and
Multicultural Education in Indonesia: A Bibliometric Study to Build Awareness and
Collaborative Action. MIER: Multicultural Islamic Education Review, 2(1), 19-32.
https:/ /doi.org/https:/ /doi.org/10.23917 / mier.v2i1.4521

Richi, M., Ardiansyah, A. P., Nurrotul, A., & Roikhatu, W. (2023). Peran Guru Sosiologi dalam
Meningkatkan Kesadaran Sosial Peserta Didik di Era Transformasi Digital. Jurnal Sosial
Humaniora Dan Pendidikan, 3(1), 24-29.
https:/ /doi.org/https:/ /doi.org/10.51903 / education.v3il1.286

Ridwanulloh, M. U., Huda, R. P. R,, Maslahah, H. M., & Surur, A. M. (2024). Implementasi
Strategi Pendidikan Multikultural Berbasis Kearifan Lokal di Sekolah Dasar. Jurnal
Pancasila Dan Kewarganegaraan, 9(2), 93-102.
https:/ /doi.org/10.24269/jpk.v9.n2.2023.pp93-102

Riyadi, S., & Adilah, N. (2022). Peningkatan Hasil Belajar Pendidikan Agama Islam Siswa Kelas
XI Di SMA Ekasakti Padang Dengan Metode Pembelajaran Demonstration Berbasis
Discussion Process. Educativo : Jurnal Pendidikan, 1(1), 84-95.
https:/ /doi.org/https:/ /doi.org/10.56248 /educativo.v1il.13

Sakti, S. A., Endraswara, S., & Rohman, A. (2024). Integrating Local Cultural Values into Early
Childhood Education to Promote Character Building. International Journal of Learning,
Teaching and Educational Research, 23(7), 84-101.
https:/ /doi.org/https:/ /doi.org/10.26803/ijlter.23.7.5

Salman, U, M. S.,, & Usman. (2023). Pendidikan Multikultural. El-Darah: Jurnal Manajemen
Pendidikan Islam, 9(1), 47-52.

Santoro, N., & Smyth, G. (2021). Culturally Responsive Pedagogy, Critical Consciousness and

163



Teacher Education. Teaching and Teacher Education, 98, 103251.
https:/ /doi.org/https:/ /doi.org/10.1016/j.tate.2020.103251

Saptadi, N. T. S., Arribathi, A. H.,, Nababan, H. S., & Romadhon, K. (2023). Pendidikan
Multikultural (Issue November). Sada Kurnia Pustaka.

Sarifin, M. R., Sidek, S., Talib, A., & Hashim, M. (2024). Sociology in Schools : Fostering Social
Awareness and Responsibility. Macrothink Institute, 16(2), 75-87.
https:/ /doi.org/10.5296/ije.v16i2.22127

Seben Zatkova, T., Adamec, P., & Siman¢, M. (2022). Trends And Competencies In Vocational
Education.

Sleeter, C. (2014). Multiculturalism and education for citizenship in a context of neoliberalism.
Intercultural Education, 25. https:/ /doi.org/10.1080/14675986.2014.886357

Suciati, 1., Idrus, 1., Hajerina, H., Taha, N., & Wahyuni, D. S. (2023). Character and Moral
Education Based Learning in Students * Character Development. International Journal of
Evaluation and Research in Educatio, 12(3), 1185-1194.
https:/ /doi.org/10.11591 /ijere.v12i3.25122

Sumitro, & Yuliadi, I. (2019). Peran Pendidikan dalam Membangun Kesadaran Sosial
Masyarakat Bima. Jurnal Pendidikan IPS, 9(2), 149-154.
https://doi.org/https:/ /doi.org/10.37630/jpi.v9i2.230

Suncaka, E. (2024). The Dilemma of Multicultural Education in Improving Quality: A
Systematic Review. Journal Corner of Education, Linguistics,and Literature, 4(001), 210-221.
https://doi.org/https:/ /doi.org/10.54012 /jcell.v4i001.382

Tamang, Y. B. (2023). Multicultural Education : Concept, Emergence and Dimensions. Innovative
Research Journal -, 1(1), 80-85. https:/ /doi.org/10.3126/1irj.v1i1.51817

Tareze, M. A. H., Astuti, I, & Afandi. (2022). Model Pembelajaran Kolaborasi SDGs Dalam
Pendidikan Formal Sebagai Pengenalan Isu Global Untuk Meningkatkan Kesadaran Sosial
Peserta Didik. Journal Visipena, 13(1), 42-53.

Tika, Kabri, & Ponijan. (2024). The Role of Emotional Intelligence in Shaping Students” Social
Behavior. Journal of Education Technology Information Social Sciences and Health, 3(1), 573-
577. https:/ /doi.org/https:/ /doi.org/10.57235 /jetish.v3i1.2004

Tohani, E., & Sugito. (2019). Penguatan Literasi Budaya Bagi Pelaku Seni Budaya Desa Kalirejo,
Kecamatan Kokap, Kabupaten Kulon Progo. Jurnal Ilmiah Visi PGTK PAUD Dan Dikmas,
14(1), 39-46. https:/ /doi.org/https:/ /doi.org/10.21009/]J1V.1401.4

UNESCO. (2023). Teaching Respect For all: Implementation Guide. UNESCO Publishing.
https:/ /unesdoc.unesco.org/ark: /48223 / pf0000227983

Wilodati, B., & Maftuh, B. (2023). Multicultural Education in Schools: An Effort to Strengthen
Student " s Multicultural. Atlantis Press SARL. https:/ /doi.org/10.2991/978-2-38476-096-1

Winata, K. A., Fajrussalam, H., Ruswandi, U., & Erihadiana, M. (2020). Implementasi
Pendidikan Multikultural di Era Revolusi 4.0. Southeast Asian Journal of Islamic
Management, 1(2), 118-134. https:/ /doi.org/https:/ /doi.org/10.21154 / sajiem

Windayani, N. L. I, Dewi, N. W. R,, Laia, B., Sriartha, I. P., & Mudana, W. (2024). Membangun
Kesadaran Multikultural Melalui Implementasi Model Pendidikan Inklusif di Sekolah.
Jurnal Ilmiah Pendidikan Citra Bakti, 11(2), 383-396.
https:/ /doi.org/https:/ /doi.org/10.38048 /jipcb.v11i2.3446

Zembylas, M. (2022). Teaching with and for social justice: The affective and ethical work of
teachers. International Journal of Educational Research, 112, 101939.
https:/ /doi.org/https:/ /doi.org/10.1016/j.ijer.2022.101939

Zendrato, T. L. N., & Lase, B. P. (2022). Peran Guru PPKn Dalam Menumbuhkan Kesadaran
Diri Siswa Terhadap Tata Tertib Sekolah. Educativo: Jurnal Pendidikan, 1(1), 124-138.
https:/ /doi.org/https:/ /doi.org/10.56248 / educativo.v1il.20

164



