Journal of Research in Islamic Education
Volume 7, Number 2, December 2025
DOI: 10.25217/jrie.v7i1.6954

https://journal iaimnumetrolampung.ac.id/index.php/jtie

The Implementation of Islamic Religious Education Learning Methods
for Fostering Religious Moderation Attitudes

Octavia Dwi Rahmadhani !, Juwita >, Mukmin *

Universitas Kutai Kartanegara Tenggarong, Indonesia
2Universitas Kutai Kartanegara Tenggarong, Indonesia
3 Universitas Kutai Kartanegara Tenggarong, Indonesia

“Cotrrespondence:

Article Information:

Received :12-11-2025
Revised : 18-12-2025
Accepted : 30-12-2025

Keywords: Religions
Education, learning method,
religions moderation,
tolerance, curviculum
integration.

@ oktaviatgt(@gmail.com

Abstract
This study aims to analyze the implementation of Islamic Religions Education
(IRE) learning methods oriented toward fostering students’ attitudes of religions
moderation. Using a qualitative library research approach, this study synthesizes
[findings from relevant scientific publications within the past decade. The results show
that implementing IRE learning based on religions moderation is achieved throngh
participatory, reflective, and contextual pedagogical proaches. Teachers act as
facilitators and moral role models who encourage critical thinking, tolerance, and
Justice. Integrating moderation values within the curriculum, especially through
problem-based learning and project-based learning, strengthens students’ ability fo
appreciate diversity. Moreover, the school environment and institutional culture play
a significant role in supporting inclusive, tolerant, and collaborative learning
atmospheres. Despite these positive findings, challenges remain regarding teachers’
pedagogical competence and institutional support in systematically integrating
moderation values into teaching plans. Overall, this study bighlights that IRE
learning rooted in religions moderation not only promotes cognitive understanding of
Islamic teachings but also nurtures balanced, tolerant, and peace- oriented character

Sformation.
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INTRODUCTION

Islamic Religious Education (IRE) has long been recognized as a strategic component
of Indonesia’s national education system, particularly in shaping students’ character, moral
awareness, and religious identity within a pluralistic social environment (Wahid et al., 2024;
Muhayan, 2022). In practice, IRE is not merely concerned with transmitting doctrinal
knowledge but also with nurturing students’ affective dispositions and behavioral
competencies grounded in moderate Islamic values (Hendrawati & Metro, 2023). Within this
framework, IRE teachers occupy a pivotal position, as they are directly responsible for
guiding students to embody the principles of Islam Rahmatan lil ‘Alamin in everyday social
interactions marked by diversity (Wardati, 2023).

The importance of religious moderation becomes increasingly evident in multicultural
societies where social cohesion is often challenged by intolerance and extremism (Destriani,
2022). Islam, understood as a wasathiyyah religion, promotes balance, justice, and tolerance
in both ritual practices and social relations (muamalah) (Habibie, 2021). Nevertheless,
empirical realities in Indonesia suggest that these ideals have not been fully realized. Cases of
intolerance and radicalism continue to emerge, indicating a persistent gap between normative
religious teachings and lived social practices (Albana et al., 2023). Although the Ministry of
Religious Affairs has initiated various programs to mainstream religious moderation, their
impact at the grassroots level remains uneven, particularly in fostering attitudes of tolerance
and non-violence. This situation signals the need for more systematic and sustainable efforts
within educational institutions (Natonis et al., 2025; Saefudin, 2023).

The challenge is further complicated by the growing influence of exclusive religious
ideologies that reject local Islamic traditions. Since the post-2004 Aceh tsunami, movements
advocating Islamic purification inspired by Middle Eastern interpretations have increasingly
labeled practices such as maulid, tahlilan, and dzikir as bid‘ah, thereby generating internal
tensions among Muslim communities (Muhaini, 2021). In parallel, pluralism is frequently
perceived as a threat to religious purity rather than as a social reality that requires constructive
engagement (Riza Muhammad, 2022). Within this context, IRE teachers are expected to
function not only as transmitters of knowledge but also as agents of change who are capable
of countering exclusivist narratives through dialogical, contextual, and value-oriented
pedagogical practices (Samsul AR, 2020; Kiagus Faisal, 2022).

A review of existing literature shows that studies on religious moderation in Islamic
education have largely concentrated on policy analysis, curriculum formulation, and

conceptual discussions of wasathiyyah (Nurdin, 2021; Wardati, 2023). While these works
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provide important theoretical foundations, they offer limited insight into how moderation
values are operationalized through concrete teaching practices in the classroom. Some recent
studies have examined active learning approaches in IRE; however, their primary focus tends
to be on student engagement rather than on the formation of moderation-related attitudes
such as tolerance, balance, and anti-extremism (Astriana et al., 2025). Other scholars have
explored moderation themes in instructional content, yet they rarely assess how specific
teaching methods contribute to students’ affective and behavioral development (Rozali,
2022; Sabilatus Syarifah, 2024).

Taken together, these studies indicate a clear research gap. There is still a lack of in-
depth and synthesized analysis that critically examines how IRE teaching methods—
particularly participatory, reflective, and contextual approaches—function in cultivating
students’ attitudes of religious moderation at the classroom level. Unlike previous research
that remains largely descriptive or policy-oriented, the present study focuses on pedagogical
implementation and its role in bridging cognitive understanding with affective and
psychomotor internalization. Through a qualitative library-based synthesis of studies
published over the past decade, this research examines instructional strategies, teacher roles,
and institutional support mechanisms that contribute to the sustainable development of
tolerance and anti-extremism attitudes among students.

Accordingly, this study aims to analyze the implementation of Islamic Religious
Education teaching methods oriented toward fostering students’ attitudes of religious
moderation. From a theoretical perspective, it seeks to enrich scholatly discussions on the
integration of moderation values into IRE pedagogy. From a practical standpoint, the
findings are expected to provide concrete guidance for IRE teachers in designing learning
strategies that promote balance, tolerance, and peaceful coexistence within diverse
educational settings.

Unlike previous studies that primarily emphasize policy frameworks, curriculum
design, or theological interpretations of religious moderation, this study offers a distinct
contribution by critically synthesizing classroom-based pedagogical practices in Islamic
Religious Education. Specifically, it examines how participatory, reflective, and contextual
learning methods are implemented to foster students’ religious moderation attitudes across
cognitive, affective, and psychomotor domains. By positioning teachers as central agents of
moderation and focusing on instructional strategies rather than normative discourse, this
study provides practical pedagogical insights that extend beyond existing conceptual and

policy-oriented literature.
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METHOD

This study employs a library-based research method, drawing on theoretical sources
such as notes, books, papers or articles, journals, and reputable online academic references
to examine the concept and implementation of Islamic Religious Education (IRE) teaching
methods focused on promoting attitudes of religious moderation (Zed, 2004; Subagiya,
2023). The data sources used include scientific publications from databases such as Google
Scholar, PubMed, and other academic databases relevant to the research topic.

The data collection technique was conducted through a systematic and comprehensive
review of the literature, using relevant keywords such as ‘IRE learning methods’, ‘religious
moderation’, and ‘moderation-oriented Islamic religious education’. This process comprised
the stages of gathering, screening, and selecting literature in accordance with predetermined
inclusion and exclusion criteria (Utami et al., 2021). The inclusion criteria included literature
published within the last ten years, directly relevant to the research topic, and available in
Indonesian or English. The exclusion criteria covered literature that was irrelevant,
inaccessible in full text, or did not meet academic quality standards.

The data analysis technique used was content analysis with a thematic approach. The
collected data were analyzed to identify major themes related to the concept and
implementation of IRE learning methods oriented toward developing religious moderation
attitudes (Rozali, 2022). The analysis process began by reading and understanding each
selected literature, identifying key information, and coding data based on emerging themes
(Yusuf, 2024). These themes were then deeply analyzed to find interrelationships and to
construct a comprehensive synthesis.

FINDINGS AND DISCUSSION
Implementation of Islamic Religious Education Learning Methods Oriented Toward
Religious Moderation

This study shows that the implementation of Islamic Religious Education (IRE)
learning methods oriented toward fostering religious moderation is carried out through
participatory, reflective, and contextual approaches. These approaches position students as
active subjects involved in understanding and internalizing religious values based on their
social realities, so learning does not merely focus on the transfer of knowledge but also on
character development and the internalization of values such as tolerance, justice, and balance
in practicing religion (Sutomo, 2022). Teaching methods can be defined as tools used by

teachers to build connections with students during the learning process (Barokah et al., 2025).
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IRE teachers serve as facilitators and moral exemplars (uswah hasanah) in creatinga

dialogical, open, and humanistic learning atmosphere. Teachers are not only responsible for
delivering cognitive material but also for demonstrating moderate attitudes, empathy, and
respect for diversity. Through reciprocal interactions and exemplary behavior, teachers foster
students’ active participation, tolerance, and balanced religious awareness, integrating both
spiritual and social dimensions (Efendi et al., 2024). The implementation of IRE learning
methods oriented toward moderation values is carried out through interactive discussions
and collaborative projects. Through discussions, students are trained to think critically,
appreciate differing viewpoints, and analyze religious issues contextually. Teachers play the
role of dialogue facilitators who maintain balanced perspectives so that learning does not
become dogmatic but grows into a space that nurtures tolerance, inclusivity, and wisdom in
religious practice (Raharjo, 2025).

These findings align with (Khamim et al., 2025), who found that strengthening
students’ understanding of religious moderation is achieved through participatory and
reflective learning that integrates moderation themes into classroom discussions, case studies,
and contextual assignments. This strategy not only enhances students’ cognitive
understanding but also cultivates social awareness, tolerance, and inclusive religious views
essential foundations for peaceful and harmonious religious life.

The Role of Teachers as Agents of Moderation

Teachers play a strategic role in internalizing religious moderation values among
students. In IRE learning, teachers not only deliver content but also shape moderate
character and attitudes through exemplary behavior and learning that encompasses cognitive,
affective, and psychomotor aspects. Through instilling the values of tawasuth, tasamuh, and
r’tidal, teachers act as moral and social guides who nurture balanced and tolerant religious
behavior (Khamim, 2023). Teachers serve as moral and social exemplars (uswah hasanah) in
strengthening religious moderation. Their exemplary attitudes openness, patience, and
respect for differences become effective means of fostering moderation values without
relying solely on verbal instruction (Ikhwan et al., 2023).

This finding also reinforces the view of (Muhammad, 2024), asserting that Islamic
religion teachers and madrasa teachers who have undergone moderation training possess
better understanding of moderation principles, enabling them to serve as key agents in
instilling tolerance and humanity values in schools. Through exemplary behavior, open
communication, and case-based as well as interfaith dialogue learning, trained teachers can

create an inclusive and harmonious learning environment that fosters empathy and mutual

Copyright © 2025 Journal of Reseatch in Islamic Education | 928



The Implementation of Islamic Religious Education Learning Methods for Fostering
Religious Moderation Attitudes
Octavia Dwi Rahmadbani, Juwita, Mukmin

respect among students. Teachers are responsible for reminding and guiding students who
deviate from ethical norms and established rules (Tang et al., 2021). Thus, teachers serve as
bridges connecting religious teachings with social realities, ensuring that religious values are
practiced peacefully, inclusively, and adaptively in diverse contexts. This role emphasizes that
religious moderation depends on teachers’ competence, exemplary conduct, and ethical
awareness as the primary agents of value transformation in educational settings.
Integration of Moderation Values into Curriculum and Learning Processes

Integrating religious moderation values into the IRE curriculum is a strategic step in
shaping students who are tolerant, reflective, and adaptive toward diversity. This effort
involves developing a curriculum and learning process that emphasize not only cognitive
aspects but also the internalization of universal human values, enabling religious teachings to
be understood peacefully and contextually (Sholekah, 2025 ; Zainuri et al., 2024). Problem
Based Learning (PBL) and Project Based Learning (PjBL) methods are effective in instilling
moderation values because they encourage students to solve real issues such as intolerance
and differing religious interpretations. Through PBL, students learn critical and solution-
otiented thinking based on rahmatan lil ‘alamin, while PjBL leads them to collaborate on
projects such as tolerance campaigns or interreligious social activities that cultivate empathy,
tolerance, and mutual respect (Hanafie et al., 2024). These findings align with (Saihu, 2022),
who emphasizes that educational moderation plays an important role in instilling values of
tolerance and preventing the growth of extreme religious views. Moderation values must
therefore be integrated systematically into the IRE curriculum from basic competencies to
teaching materials so that religious education becomes inclusive, contextual, and relevant to
multicultural society. Teachers also play a crucial role in instilling these values through
exemplary behavior and humanistic approaches.

The effectiveness of integrating moderation values increases significantly when
combined with active and collaborative learning strategies. Active learning encourages
students to think critically and reflectively, while collaboration fosters empathy and mutual
understanding. Thus, participatory and contextual learning models become key to
strengthening the internalization of religious moderation values in higher education
(Suryanto, 2024). Overall, integrating moderation into the IRE curriculum and learning
process enriches pedagogical aspects and positions religious education as a means of shaping
a tolerant, open-minded generation capable of promoting peace and harmony in society.
Pedagogical Transformation Toward Humanistic Learning

Pedagogical transformation toward humanistic learning forms an essential
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foundation of modern Islamic education. This approach is student centered, considering
learners’ interests, talents, and potential, while teachers act as facilitators who support
spiritual, moral, and social development in a balanced manner. Humanistic learning fosters
moral character, creativity, and appreciation of diversity within an inclusive and empathetic
environment (Magfiroh & Hilman, 2025). Educational transformation demands the
application of inclusive pedagogy that acknowledges student diversity in backgrounds and
perspectives. In IRE, learning focuses not only on memorizing sacred texts but also on
contextual and reflective learning experiences. Through this approach, students are
encouraged to think critically, empathize, and appreciate differences, enabling them to
understand and apply Islamic teachings wisely in a pluralistic society (Qomariah et al., 2025).

The application of inclusive pedagogy in IRE learning plays a strategic role in
instilling religious moderation values. Through open dialogue, collaborative work, and
contextual reflection, students develop tolerant, balanced, and inclusive attitudes. This
learning approach not only transfers knowledge but also builds moderate, humanistic, and
diversity-appreciating religious consciousness within multicultural society (Wathon, 2025).
These findings reinforce (Mutakhirani, 2023), who explains that internalizing religious
moderation must occur across all subjects to shape tolerant and inclusive social character.
Education should focus not only on knowledge but also on instilling values of responsibility,
empathy, and mutual respect to foster moderate and humanistic religious awareness.

The humanistic approach encourages students to understand Islamic teachings
contextually and apply them within diverse social settings. Values such as compassion, justice,
and tolerance become foundations for harmonious interaction in society. IRE functions as a
medium for nurturing moderate and peaceful character. Overall, the shift toward humanistic
pedagogy marks a transition from indoctrinative to participatory and reflective education,
strengthening religious moderation through the balance of human and religious values in
practice.

Influence of Social and Institutional Environment

The social environment, including family and school, plays an important role in
shaping children’s religious moderation attitudes. Through exemplary behavior, social
interaction, and inclusive cultural practices, values of tolerance and mutual respect can be
instilled from an early age. Synergy between family and school becomes the foundation for
forming moderate and peaceful character in students (Rosela et al., 2025). An inclusive and
multicultural school culture also plays an important role in instilling religious moderation

values. Schools that appreciate religious, cultural, and social differences encourage students
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to practice tolerance, empathy, and open dialogue. Teachers and principals become key actors
in fostering togetherness and justice through exemplary conduct and humanistic educational
practices (Hamdan et al., 2025).

Strengthening religious moderation values in Islamic education can be promoted
through collaborative activities and positive student interactions. Programs such as Ramadan
sermons (kultum) and interreligious social activities at MAN 1 Lamongan have proven to
cultivate tolerant attitudes, solidarity, and appreciation for diversity. Open and inclusive
environments help students practice Islamic values rooted in rahmatan lil ‘alamin, while
closed environments risk promoting intolerance (Afwadzi et al., 2024). These findings align
with (Arifin, 2022), who asserts that an inclusive school culture and institutional support
significantly enhance religious moderation in Islamic education. Through regulations, visions,
missions, and character development, schools nurture tolerant and balanced attitudes.
Implementation is evident in fair school rules, teacher training, and interfaith activities that
create harmonious and democratic social environments.

Implementing religious moderation values in schools prevents the emergence of
radical and discriminatory attitudes among students. Through dialogue, social empathy, and
cooperation, students learn to appreciate differences and develop critical thinking and ethical
social behavior. Thus, education based on moderation becomes a safeguard against
radicalism and a foundation for creating a peaceful, civilized society (Hasibuan, 2024).
Opverall, the social and institutional environment plays a pivotal role in shaping religious
moderation values. Through inclusive culture, supportive policies, and openness to diversity,
schools become major agents in producing moderate, tolerant students ready to live
harmoniously in pluralistic societies.

Challenges in Implementing Moderation in IRE Learning

The study also reveals several challenges in implementing religious moderation values
in IRE learning, including structural, pedagogical, and cultural barriers. Despite support from
national policies and the Merdeka Belajar (Independent Learning) concept, teachers often
struggle to systematically integrate moderation values into lesson plans (RPP). Therefore,
improving teacher competence and institutional support is crucial for effectively fostering
moderate attitudes among students (Hudri, 2022). Many IRE teachers face difficulties
internalizing moderation values in actual learning practices due to limited training focused
on moderation pedagogy and insufficient contextual teaching materials relevant to diversity
and tolerance issues. As a result, teachers often rely on conventional methods emphasizing

cognitive aspects rather than social and reflective dimensions, causing moderation values to
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remain absent in everyday teaching practices (Sajdah et al., 2025).

In addition to competence issues, not all Islamic schools have institutional policies
that concretely support strengthening religious moderation. Support from principals,
supervisors, and educational institutions varies in terms of regulations, supervision, and
teaching material development. Although some schools implement literacy programs on
moderation and teacher training, many lack clear policy direction, resulting in ineffective
application of moderation values in classrooms (Destian et al., 2024). These conditions align
with (Fatih, 2024), who found that teachers’ understanding of religious moderation often
remains normative and has not become a planned pedagogical competency. Many teachers
understand moderation conceptually but lack methodological ability to apply it in learning.
Thus, continuous training is needed to strengthen both theoretical understanding and
practical skills in designing and evaluating moderation oriented learning,.

Accordingly, the main challenges in implementing religious moderation in IRE
learning lie in teachers’ pedagogical competence and institutional support. Without
strengthening these aspects, moderation risks remaining rhetorical. Therefore, intensive
training, contextual learning modules, and school cultures that foster tolerance and
collaboration are essential for IRE to become an effective medium for shaping moderate and
peaceful character.

Implications of Implementing Moderation Based Learning

Opverall, this study confirms that the success of IRE learning oriented toward
religious moderation depends on synergy between teachers, curriculum, learning strategies,
and institutional culture. These four aspects must work in harmony to create a humanistic
and contextual learning system. Teachers serve as exemplars and facilitators of moderation
values, the curriculum ensures the integration of tolerance and balance, learning strategies
encourage active participation in understanding diversity, and institutional culture reinforces
an inclusive atmosphere in schools (Hilmin, 2024).

The implementation of moderation-based learning in IRE not only enhances a
balanced and contextual understanding of Islam but also fosters open minded, tolerant
students capable of living harmoniously in diverse settings. IRE functions not only to transfer
religious knowledge but also to transform social and religious values that nurture empathy
and appreciation of differences (Sabritha, 2025). Furthermore, the findings imply that
religious moderation-based learning can serve as an effective strategy to prevent radicalism
and intolerance among students. Values of tasamuh (tolerance), tawazun (balance), and i’tidal

(justice) can be instilled through reflective and collaborative activities that connect Islamic
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teachings with social realities. Teachers play a crucial role in shaping students who are
religious, morally conscious, and capable of living peacefully amid diversity (Studi et al.,
2025).

These findings are in line with (Firjatullah et al., 2025), who emphasizes that
implementing moderation based learning requires collective commitment across the entire
educational system from planning to evaluation. Moderative learning must become a cultural
practice within Islamic education so that the principle of wasathiyyah balance in thinking,
behaving, and acting becomes the hallmark of Islamic education in Indonesia. Through this
approach, Islamic educational institutions can sustainably instill moderation values,
producing students who are not only knowledgeable in religion but also moderate, just, and
civilized in accordance with the spirit of Islam as rahmatan lil ‘alamin.

CONCLUSION

The study concludes that the implementation of Islamic Religious Education learning
methods oriented toward religious moderation is an essential pedagogical innovation in
shaping students’ moderate character. Successful implementation requires the synergy of
teachers, curriculum design, learning strategies, and institutional culture. Teachers play a vital
role as facilitators and role models, while participatory and reflective learning methods
supported by inclusive school environments enable students to internalize values of
tolerance, balance, and justice effectively. However, challenges persist in teachers’
pedagogical competencies and the lack of contextual teaching materials. Therefore,
continuous professional development and institutional commitment are needed to embed
moderation values into the IRE curriculum sustainably. In essence, religious moderation
based learning in Islamic education not only strengthens understanding of Islam as rahmatan
lil ‘alamin but also builds the foundation for peaceful and harmonious coexistence in
Indonesia’s plural society.
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